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KORZY CI, WYNIKAJ CE Z DWUJ ZYCZNO CI (BILINGWIZMU), NABYTEJ
W DZIECI STWIE [A.1]

W tym rozdziale zostanprzedstawione [A.2] korzystne dla dziecka [A.3ymaiki, zwi zane
z dwuj zycznoci oraz wyniki bada, ktdre popieraj podj cie decyzji o dwujzycznym

wychowaniu dziecka. Przeanalizujemy nasi ce czynniki: [A.4]

g 6wne powody wymieniane przez rodzicow, ktérzy chaby ich dzieci
pos ugiwa y si wicej ni jednym j zykiem,
korzy ci rozwoju intelektualnego, jak i rozwoju kreatyvgeedla dziecka [A.5],
Zwi zane z wychowaniem dwuycznym,

a tak e korzyci dla rodziny jak i Spo ecznoi.

Wyniki bada opisuj korzy ci, wynikaj ce z wychowania dwugycznego wp ywajce na:

rozwéj wiadomocij zykowej we wczesnym dziedtwie u dzieci
dwuj zycznych,
istotny wp yw na rozwoj poznawczy dzieci, w ogole,
a tak e rozwdj spo eczny i kulturowy, jakiego dadadczaj.
Zauwaono réwnie, e rodzice nie muszby dwuj zyczni, aby wychowa dwuj zyczne

dziecko.

Powszechno wychowania dwuj zycznego [A.6]

Dzieci poznaj [A.7] pierwszy jzyk w sposOb naturalny i bez instrukcji, poprzeznpe
czuoci interakcj z opiekunami. Dzki wychowaniu, ktore jest rozwaie przemylane
[A.8], dzieci mog nauczy si drugiego (lub trzeciego) zyka, w warunkach naturalnych i

bez udzia u w zagiach szkolnych.

Wiele oso6b, zw aszcza w krajach takich jak Stargddpczone [A.9], z dominuj kultur
jednojzyczn uwaa, e wychowanie jednogyczne jest najbardziej powszechnym
zjawiskiem. Tak naprawd dorastanie wrodowisku jednojzycznym jest wyjtkiem. Istnieje
bardzo ma o miejsc nawiecie, jeeli wogoéle, gdzie spo eczstwo moe funkcjonowa w
ca kowitym odosobnieniu od kontaktu oraz wspolnyelacji z przedstawicielami innych

kultur. Dyskusje na temat jyka oraz edukacji gykowej, ktére zaciekle toczsi w
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amerykaskiej prasie sprawiaj e postrzega siStany Zjednoczone jako kraj jednpyczny.
Jednak zaréwno przed jak i po okresie kolonialnymkmaju tym, oprécz angielskiego,

u ywa o si i u ywa wielu j zykéw.

Zaskakujca moe okaza si informacja, e w Stanach Zjednoczonych ,indeks
zro nicowania jzykowego” (tzw. the language diversity indgx/A.10], czyli ogoiny
przewodnik po stanie zrdicowania jzykOw ojczystych, ktérymi pos ugujsi obywatele
tego kraju, nie jest wysoki. W poréwnaniu z innykmajami, jest tak naprawdorzeci tny. W
Stanach Zjednoczonych indeks wynosi 35% [A.11]pzoacza, e jest niszy od indeksu w
Kanadzie, gdzie wynosi 55%, ale veyy od wskanikdw w krajach europejskich, takich jak
Francja, Niemcy, Grecja oraz Wielka Brytania [A.12)ynika z tego, i w Stanach
Zjednoczonych jest prawdopodobnie o wiele agj oséb dwujzycznych ni powszechnie
bierze si pod uwag. Obywatele Stanéw Zjednoczonych pos ugsip ponad 300 gykami.
Wed ug spisu ludnei, przeprowadzonego w 2000 roku [A.13], prawie 28%erykandw
pos uguje si innym j zykiem ni angielski (a oko o 11% mieszkadw urodzi o si poza
granicami tego kraju). Wielokyczno to fakt - fakt, z ktérego skorzystano e ka dy dla
dobra rodziny [A.14].

Wiele os6b, ktore dorasta y poza granicami Stan{gdidbczonych twierdzi,e umiej tno

pos ugiwania siwi cej ni jednym j zykiem jest wysoko ceniona w ich krajach ojczystych
W niektérych krajach rodzice umlgwiaj dzieciom kontakt z innym gykiem ju od
najm odszych lat [A.15], aby nabray umigjo ci pos ugiwania si nim tak, jak rodzimy

u ytkownik j zyka. Anthea Gupta, zykoznawca, podaje przyk ad Indii i Singapuru, gdzi
wi kszo rodzin uywa dwoch lub trzech gykdw niemale wymiennie oraz oczekuje od
dzieci, aby nauczy y siich wszystkich. Gupta uwa, e dziecko, ktére rozpoczyna edukac;j

w przedszkolu i zna tylko jedenzyk, jest wyj tkiem.

W wielu krajach programy nauczania zak adapzpoczcie nauki jzykow w szko ach
wczeniej ni w Stanach Zjednoczonych. Zanim dziecko podejmieknaw szkole
podstawowe]j wielu rodzicow zatrudnia opiekundéw,rkyoucz dziecko jzyka innego, ni
ten ktérym pos ugujsie rodzice [A.16]. Rodziny te zabierapwnie dzieci za granig aby

poznay inn kultur, usyszay ludzi méwcych w obcym jzyku [A.17] i nabray
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motywacji, aby si uczy danego jzyka. Rodzice gboko wierz, e obcowanie z drugim
j zykiem od najm odszych lat sprawi, dziecko stanie siosob bardziej wartociow
[A.18]. Prawdopodobnie dlatego ts oni bardzo zaskoczeni tym, sytuacja tak naturalna
w innych krajach jest problemem w Stanach Zjednogeb, co czsto podkrela prasa
amerykaska.

Korzy ci z dwuj zycznego wychowania:

Powody, dla ktérych rodzice decyduj si na wychowanie dwujzyczne i satysfakcja z
dokonanego wyboru [A.19]

Jane Merrill, autorka ksiki pt. Bringing Up Baby Bilingualczyli ,Wychowanie dziecka
dwuj zycznego”) [A.20], stawia pytanie ,Czy wszystko cobimy, aby dziecko by o
dwuj zyczne, robimy z my o dziecku czy nas samych”? Autorka stwierdza,pi kno
sytuacji polega na tym,e nie ma to znaczenia, poniewkorzy ci czerpi zarbwno rodzice
jak i dziecko [A.21].

W nastepnej czci tego rozdziau, odniesiemy sido opublikowanych bada ktére
przedstawiaj korzy ci dla rozwoju intelektualnego, kreatywmo oraz gitko ci umys owej,
zwi zane z wychowaniem dwuwycznym. Naukowcy spo eczni potwierdzaje [A.22]
pozytywny stosunek rodzicéw do innych kultur oraacunek okazywany innym ludziom,
cz sto prowadzi do podgia nauki jzykdédw obcych oraz sk ania do kdizych kontaktow z

osobami, wywodzcymi si z innych kultur ni kultura j zyka otoczenia.

Na pocztek, przedstawione zostaropinie oséb, ktére zdecydoway sna wychowanie
dwuj zyczne w swojej rodzinie. Dlaczego pogljtak decyzj ? Jakie by y ich oczekiwania?
Podczas gromadzenia materia u badawczego do tejkksktéry stanowi dodatek do
publikacji naukowych, skonsultowaam si ponad 100 rodzinami w celu uzyskania
odpowiedzi na te pytania. Odpowiedzi te pojawisi w caej ksi ce, jednak szczegdin

uwag naley zwréci na odniesienia w rozdziale 5 oraz 6.
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Korzy ci wychowania dwuj zycznego z punktu widzenia rodzicow

Zauway am, e osoby, ktore wychoway siw rodowisku dwujzycznym, rzadko kiedy
odnosz si do dugiej listy korzyci, ktére zostay przedstawione w wynikach bada
opisuj cych zalety rozwoju poznawczego oraz intelektuadnellp dziecka, zwizane z
wychowaniem dwujzycznym. Dla wielu z nich, gyk jest spraw osobist [A.23], ktéra
obejmuje rodzin, prywatno [A.24] oraz tosamo kulturow .

Christina Bosenmark, ktorej wypowied mo na znale na stronie internetowej

www.multingualchildren.org, moéwi: [A.25]

.Nie zacz am wychowywa dziecka w jzyku ojczystym. Jednak kiedy po raz pierwszy
odwiedzili my dziadkéw, zobaczy am cOrKA.26], jak bawia si z kuzynami. Wtedy te
zda am sobie spraw e istotna wi z korzeniami zosta aby ca kowicie zerwandijaie
umia aby ona pos ugiweasi j zykiem szwedzkim. A wic od razu zaczam mowi do corki

w j zyku ojczystym”.

Inne osoby s po prostu praktyczne. Dotyczy to zw aszcza tyareiuktérzy zatrzymuj si

w nowym kraju tymczasowo. Poprzez porozumiewaniezsdzie mi w dwoch jzykach,
rodzice pozostawiajdzieciom moliwo wyboru powrotu do rodzinnego kraju, tak aby
mog y powréci do nauki w tamtym systemie szkolnym. W przypadiych oséb decyzja o
podj ciu pracy za granicjest okazj dla dzieci, aby bezbolrie nauczy y si innego jzyka
we wczesnym dziecstwie. Jedno mae stwo opisuje t sytuacj z dwoch perspektyw:
[A.27]

,Oboje sdzimy, e jest to niepowtarzalna okazja zaréwno z mojegkpuwidzenia, jako
osoby dwujzycznej, dla ktérej wychowanie wrodowisku dwujzycznym by o bardzo
pozytywnym dowiadczeniem, jak i z punktu widzenia na, ktéry zmaga si z

opanowaniem dwoch zykéw, jako osoba doros a”.

Jeli rodzice wybieraj j zyk, ktérym pos ugujsi biegle i jest on inny niojczysty, jako ten,
ktérego bd u ywa w domu rodzinnym, dokonujwtedy jeszcze bardziej przentgnego
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wyboru ni rodzice, ktérzy zamierzajporozumiewa si z dzie mi w ich j zyku ojczystym,
nawet jeli nie jest to jzyk wi kszoci narodowej. Stosunek takich rodzicow do

dwuj zycznoci jest rownie optymistyczny: [A.28]

~Wiedza nie skrzywdzi dziecka, a jedynie przyniasie same korzyi”.

»W rodowisku wielokulturowym, dzieci dwuwgyczne s bardziej wiadome spo ecznie,

bardziej otwarte na inne kultury oraz zwyczaje”.

,DWUj zyczno pomaga w podr@waniu oraz otwiera szersze perspektywy edukaggie

i zawodowe”. [A.29]

,Osoby dwuj zyczne, w przeciwiestwie do jednojzycznych, nie muszzmaga si z nauk

kolejnego jzyka, aby méc studiowaza granic”.

Decyzja o wychowaniu dziecka dwaycznego nie jest nacechowana emocjonalnielije
rodzina nie posiada krewnych pos ugwjch si innym j zykiem. Korzyci intelektualne s

wtedy na pierwszym miejscu. Loren, obiecnie pisarawi:

~Jestem wiadomy, e [A.30] zawdziczam moje znakomicie rozwirie zdolnoci j zykowe

dzi ki nauce hiszpaskiego. Czerpiz tego zaskakugo ogromne korzyci”.

Nawet jeli rodzice nie byli wychowani wrodowisku dwujzycznym, ich wspdélncech jest
zami owanie do podr@wania oraz swoboda, wynikap z pos ugiwania sij zykami
obcymi. Rodzice, ktérzy chcstworzy dwuj zyczny dom rodzinny, nie bl ¢ rodzimymi
u ytkownikami drugiego jzyka [A.31], to przyk ady oséb, ktére jako ludzie odlzi
studiowali za graniclub zafascynowali siobcokrajowcem, ktéry doczy do ich klasy w
po owie semestru. Po wys uchaniu takich opowieno na zrozumie, dlaczego tak wiele z

tych os6b postanowi 0 zostanauczycielami jzyka obcego lub gykoznawcami oraz
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dlaczego majoni motywacj do u ywania drugiego jzyka w ich domu rodzinnym. Pisarz i
nauczyciel, George Saunders, ktory uczy veiszkole niemieckiego, jakogyka obcego, jest
przyk adem ciep ego i kochaego ojca, z pasjdo j zyka niemieckiego. Saunders przelewa
zami owanie do niemieckiego na swoje dzieci, co kgszystne réwnie dla niego samego,
poniewa w zamian zyskuje kolejne osoby, z ktérymi raorozmawia po niemiecku. W
rozdziale 5 opisane zosta o mastwo z Cambridge w stanie Massachusetts [A.32]ektd
ma podobn motywacj . Nie s oni hauczycielami zykéw obcych a jzykami zafascynowali
si jako m odzi ludzie. Obecnie, jako rodzice, nie avighpowodu, dla ktérego ich corka nie
mog aby dorastaucz c si trzech jzykéw i dlatego te zrobili wiele, aby jej t nauk

u atwi . W wieku jedenastu lat, oprocz angielskiego, c@kabodnie méwi po hiszpaku
oraz pos uguje siamerykaskim j zykiem migowym. Ponadto, sama zdecydowa a sa

rozpocz cie nauki chiskiego, ktory bdzie jej czwartym jzykiem.

Wreszcie znakomite szkoy oraz programgykowe, dziki ktérym dzieci mog uczy si
j zyka obcego, wzbudzajzainteresowanie rodzicéw, nie posiadgch dowiadczenia

zwi zanego z jzykiem obcym. Jedna z rodzin stwierdza:

» Nie s dziliby my, e wys anie naszego syna do dvayjcznej szko y podstawowej to dobry
pomys , gdyby nie fakt,e szko a ma réwnieznakomit reputacj je li chodzi o poziom
nauczania [A.33]. Dzki temu moemy uzyska to, co najlepsze w obu aspektach -

doskona e daviadczenie jzykowe jak i solidne wykszta cenie”.

Korzy ci z dwuj zycznego wychowania z punktu widzenia dziecka

Spotka am si z opiniami wielu ludzi, ktérzy auj, e jako dzieci nie uczyli siobcych

j zykéw. Jednak rzadko kiedy, Jewogodle, s ysza am, aby ktdy niezadowolony z faktu,
e nauczy si dodatkowego jzyka. Wikszo o0soOb, ktére wychowano w sposéb
dwuj zyczny, uwaaj to zjawisko za dar. Pamiaj oni, e pos ugiwanie si dwoma

j zykami w okresie dorastania by o atwe i naturalj@engielski (moj drugi j zyk) musi by
atwy, poniewa nie pamitam nauki tego gyka”, twierdzi Ana, ktéra mowi rowniepo

hiszpa sku. ,Czuj si, jakbym zawsze go zna a”. Osoby, takie jak Anaj ntaudnoci z
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wymienieniem wad zwizanych z nauk dwéch j zykéw, kiedy byli m odzi. Wielu z nich

powiedzia o mi, e widz tylko same zalety, na przyk ad:

.Mam niesamowite szczcie, e wychowa am siw rodzinie dwujzycznej”.
»Znhajomi bardzo mi zazdraili”. [A.34]

.,Dwuj zyczno wzbogaci a mojeycie [A.35] ... pomog a mi zrozumienne kultury.”

,Chcia abym, jeli tylko b d mog a, obdarowatym szcz ciem moje dzieci.”

RO ne rodzaje korzy ci wynikaj ce z dwuj zycznego wychowania:
dla pieni dzy czy z mi oci

Gardner i Lambert, kanadyjscy pionierzy w dziedzibada na temat nauki gykow obcych,
klasyfikuj powody i motywacj [A.36], dla ktorych ludzie uczsi drugiego jzyka, na dwie
podstawowe kategorie: praktycznoraz emocjonaln Pierwsza kategoria obejmuje
mo liwo  wykorzystywania jzyka, jako narzdzia do osigni cia czego, na przyk ad
pracy. Podczas gdy druga kategoria obejmuje nawyka z zami owania do niego oraz w
celu integracji ze spo eczmm , ktéra danym jzykiem si pos uguje. Obie te kategorie

pomagaj zrozumie motywacj ludzi, ktérzy chc stworzy rodzin dwuj zyczn .

Korzy ci praktyczne

Niektére z g bwnych motywacji praktycznych obejmujzyskanie pracy, ktorej zdobycie
mo liwe jest dla os6b dwugycznych, a niedogbne dla os6b jednaiycznych; swoboda
podré owania do innych krajow lub kszta cenia sia granic dzi ki znajomoci j zyka
wybranego kraju. Kolejny way powdd praktyczny to umigho komunikowania si z
wi ksz liczb ludzi z r6 nych grup jzykowych [A.37]. Na przyk ad, przedsiorca moe
zwi kszy grup potencjalnych klientéw o wielu ludzi o innych ndowo ciach. Podobnie
pracownik naukowy ma czu potrzeb zrozumienia wynikow bada napisanych w innych

j zykach.
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Inne praktyczne lub instrumentalne koray wynikaj ce z dwujzycznego wychowania,
mo na znale w szansie na rozszerzenie perspektyw zawodowyhHhijsko-amerykaski
pisarz Ariel Dorfman, rozwodzi sina temat prehistorycznych kupcow, ktorzy jako \wear
odkryli, e ,ka da osoba, ktéra zna obazyki, mo e sprzedawai kupowa, wymienia i
nabywa na o wiele lepszych warunkach”. Dorfman byio e wspomina niezwyk drog
kariery mojego japoskiego znajomego Ichiro, ktéry jest osalwuj zyczn, biegle mowic

po japosku i angielsku. Zanim otrzyma stopiaukowy z prawa mdzynarodowego
[A.38] i zosta dyrektorem w ogromnej ndizynarodowej korporacji, Ichiro jako m ody
ch opak przez dwa lata mieszka w Stanach Zjednoezg a naspnie pracowa jako
t umacz. Po przegiu na emerytur, Ichiro zosta ,porednikiem kulturowym” [A.39] midzy
japo skim i amerykaskim kierownictwem. Posiada on wiedaa temat celow biznesowych
obu krajow, jak réwnie by w stanie doradziobu stronom jak pogpbowa, aby zdoby
przychylno drugiej strony, jak wyraziuznanie, a tale w jaki sposéb trwaprzy swoim
zdaniu, nie bd c¢ przy tym b dnie zrozumianym. Ichiro naby te umigjo ci jako dorosy
cz owiek, ale wrdiwo na nie wynidos z dziecstwa, wychowujc si jako dziecko

dwuj zyczne.

Cz onkowie zesp6 u geograféw politycznych z Uniwéetu Miami poréwnali madiwo ci
zarobkowe o0s6b dwugycznych z mdiwo ciami oséb jednogycznych. Doszli oni do
wniosku, e osoby dwujzyczne maj przewag, bior ¢ pod uwag dochody w cigu ca ego
ycia. Nieograniczone mbwo ci w wyborze kariery zawodowej czy t&ariery zwi zanej z
wykonywaniem us ug sotwarte tylko przed osobami, ktore potrathakomicie radzisobie
w wi cej ni jednej spoecznai j zykowej. Cz  korzyci czerpanych przez osoby
dwuj zyczne pynie ze znajoma drugiego jzyka, ale take z umiejtno ci lepszego
rozumienia potrzeb klienta, w poréwnaniu z osobdddire nie moéwi w tym samym jzyku
co klient. Zwaszcza kariera dyplomatyczna oraz caraw wydawnictwach
mi dzynarodowych pomaga wype nuk w porozumieniu kulturowym pomdzy osobami
nale cymi do rénych grup jzykowych.

W Uni Europejskiej, gdzie istnieje obecnie jedera oficjalnych jzykéw, dwuj zyczno u
dzieci sta a si koniecznoci . Sprawnie dzia apa administracja Uni Europejskiej dzie

mo liwa tylko wtedy [A.40], gdy znaczna cz mieszkacow b dzie dwuj zyczna lub nawet



wieloj zyczna. Dzieci s najwi ksz nadziej na osigni cie tego celu [A.41]. Podobnie,
amerykaski rzd oraz przedsbiorstwa handlowe uwaj, e osoby dwujzyczne ze
245 znajomoci | zykoéw strategicznych swa ne dla interesbw Stanéw Zjednoczonych. Na
przyk ad, to nie zbieg okolicznoi, e jeden z agentéw FBI, Ali Soufan, ktéry by o kradk
wy ledzenia organizacji AKaida [A.42] przed zamachami z 11 wra& 2001 roku [A.43],

by z pochodzenia Lib@zykiem, wychowanym dwugycznie.

250 Korzy ci emocjonalne

Motywacja emocjonalna, z drugiej strony, namje do chci nauki jzyka jako formy
intelektualnego i kulturowego wzbogacenia, dub chci zintegrowania si oraz poczucia
przynaleno ci do grupy spo ecznej, ktéra pos uguje danym jzykiem. Dziecko, ktére
dorastajc nabiera umiegno ci mowienia ,bez akcentu” jest ctmiej przyjmowane jako
255 czonek w spoecznoiach, ktére méwi danym jzykiem. Ten rodzaj motywacji jest
szczegoblnie wany, poniewa cz onkowie rodziny ma ej, czyli sk adagj si z rodzicow i
dzieci [A.44], komunikujc si tylko w jednym jzyku mog pozbawi dziecko poczucia
przynaleno ci do szerszego kgu rodzinnego, czyli blszych i dalszych krewnych

rodzicow.

260

Kontakt z bli szymi i dalszymi krewnymi [A.45] oraz p yn ce z tego korzyci
Rzeczywicie, dwujzyczni rodzice, z ktérymi rozmawia am, jako najgszy przyk ad
motywacji wymieniali umoliwienie dzieciom czerpania korzsi p yn cych z kontaktow z
bli sz oraz dalsz rodzin . Rodzice dok adajstara, aby umoliwi dziecku naukj zyka,
265 ktorym pos uguj si dziadkowie i dalsza rodzina [46]. Pragani, aby dzieci odczuway
blisko oraz zwizek emocjonalny z obiema rodzinami oraz aby ucksty w

rozmowach z ich znajomymi. Uwaj oni, e wane jest aby dzieci

» Zzdawa y sobie sprawkim s ich rodzice i skd pochodz, tak aby mogy czusi dumne”.

270 ,Pozwoli to dzieciom sign do korzeni i czu si swobodnie w obu kulturach [A.47].
Dzieci bd czu si jak cz onkowie rodziny, niezaleie od tego czy lizie to rodzina ojca
czy matki”. [A.48]
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Bli sza i dalsza rodzina, je tylko istnieje, ma ogromny wpyw na odpowiednias
emocjonalny rodziny ma ej. Ten powdd sam w sobiestargzy, aby mi motywacj do
nauki dwoéch jzykéw, ktére wystpuj w rodzinie. Dzieci maj mo liwo  odczuwania
mi o ci oraz opieki, ktér obdarz ich dziadkowie, wujkowie i ciotki, a tak mog cieszy
si towarzystwem kuzynéw. Dziadkowie czergi bok satysfakcj z poznawania wnukow.

(Ci z nas, ktorzy sju dziadkami nie zrezygnowaliby z tych ddadcze tak atwo).

Oprocz tego, osoby ktore, porozumiewai z dzieckiem w jzyku innym ni j zyk
otoczenia, bardzo cgto opowiadaj o bardzo bliskiej wizi, ktéra rodzi si pod wp ywem
ich ,sekretnej” komunikacji [A.49]. Rodzice, ktGrzynieszkaj poza granicami kraju
rodzinnego chc pozostawi sobie otwart drog powrotn do domu [A.50], i dlatego te

rébwnie uwaaj , e warto uywa drugiego jzyka w domu rodzinnym.

Wielu jednoj zycznych rodzicéw, ktérzy adoptowali dziecko pochae z innego kraju, dba
réwnie o to, aby mog o ono utsami si z wasn grup etniczn lub w ostatecznai,
nawi za kontakt z rodzin biologiczn. W rozdziale 5, opisano Rosemary oraz jej cark

Gwatemali, ktére opowiadap postawionych sobie celactzykowych oraz ich realizacji.

Dost p do dziedzictwa kulturowego
J zyk zapewnia dzieciom rownieszczegolny dosp do kultury materialnej, obyczajow oraz
obrz dow, ktore stanowidziedzictwo kulturowe. Jedna z os6b wychowanychjdzycznie

(obecnie doros a kobieta) powiedzia a:

.Nie wiem czy zrozumia abym kulturrodzicéw réwnie wtedy, gdyby dano mi jpozna w
j zyku angielskim. Z pewnai by abym obserwatorem podczas uroczystoktére byy
wa nymi wydarzeniami podczas moich wizyt do Indii. kii znajomoci j zyka by am

uczestnikiem tych uroczystai, bra am udzia w ich tworzeniu”.
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Czerpanie przyjemngi z czytania popularnej literatury w zyku, w ktorym zosta a
napisana, to rowniepowdd zas ugupy na uznanie. Ktomo e czu potrzeb przeczytania
dzie Puszkina po rosyjsku [A.51], Szekspira poielsgu lub Cervantesa po hiszs&u. Nie
jest to oczywicie czynnik, motywujcy dorastajce dziecko, ktére przypuszczalnie bardziej
zainteresowane jest przygodami Tytusa Romka i Ank Polsce czy przygodami
Muminkéw w Finlandii [A.52], jednak rodzice mly o przysz oci dziecka w jego imieniu.
Podobnie, umiefno czytania tekstow religijnych w oryginale jest cmjkiem, ktory
motywuje rodzicow w wielu kulturach, aby nauczgzieci danego gyka. Przebywag w
kraju, w ktorym j zykiem oficjalnym jest arabski czy td d ¢ poza jego granicami [A.53],
wielu muzu mandéw pochodzenia arabskiego chce, amcduczestniczy y w modlitwach w
tym j zyku. Rodzice oczekujod dzieci umiejtno ci czytania Koranu bez trudu oraz ze
swobod typow dla pos ugiwania sij zykiem tak jak rodzimy wtkownik [A.54] tak, aby
doceniy one bogactwo metafor oraz same potraingegpretowa przes anie, zawarte w
Koranie. Tego samego & oczekiwa rodzice-chrzecijanie, ktérzy odnajduj sens ycia

duchowego poprzez wielokrotne czytanie Biblii, ¢2y ydzi, ktérzy studiuj Tor .

Najg bsza wi z obyczajami oraz folklorem [A.55] (takimi jak mizonania medyczne,
pie ni, arty, modlitwy, kltwy i tym podobne) powstaje dii j zykowi, w ktérym si je
poznaje. Obyczaje oraz folklor mma przekazaludziom innej kultury t umacz je na obcy
J zyk, jednak kady przeywa je g biej poznajc je w j zyku rod owym. Brak rodzimych
u ytkownikéw danego zyka sprawia, e tradycje te tracna autenytcznei lub te nie s
kontynuowane. Folklor m@ zagin . Dzieci ydowskie, moéwice j zykiem jidysz (ktéry
przez wieki by jzykiem codziennego ytku dla ydéw z Europy Wschodniej), maglost p
do bogactwa opowiei, ktére nie atwo przet umaczyna inny jzyk, je li wogdle jest to
mo liwe. Poezj, spordd wszystkich dziedzin sztuki, powinno sizyta tylko w j zyku
rod owym. Nie istnieje bowiem tumaczenie, ktéretrpb oby uchwyci ca kowity sens
s 6w w innym jzyku, zw aszcza s 6w wiersza, ktore autor dobrprexyzj. Dwuj zyczny
poeta, Nuala Ni Dhomhnaill, ktéry méwi po irlandzkuangielsku sugeruje,e kade
t umaczenie jest inne i ,podkia odmienne aspekty oryginalnego tekstu, tak jakned

metody oszlifowania diamentu mogydoby odmienne wiat o z kamienia”.
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D enie do utrzymania autorytetu rodzica [A.56]

Je eli dzieci ucz si j zyka rodzicéw, wtedy rodzice, ktdrychzykiem ojczystym nie jest
] zyk otoczenia, mogangaowa si w Yycie pociech oraz ich zainteresowania poza domem
rodzinnym. Istnieje ma e prawdopodolsévo, e dzieci odizoluj si od rodzicéw, ktérzy
nie decyduj si na dokonanie przeajia z dotychczasowegozyka i kultury na nowe. Za
ka dym razem, kiedy czytam wruszay pamitnik Richarda Rodrigueza ptiunger of
Memory (czyli ,G 6d Wspomnie”) [A.57], odczuwam g boki smutek. Jego rodzice,
imigranci z Meksyku, kierug si radami otoczenia, w domu rodzinnym méwili wgznie
po angielsku. W ten sposéb stracili pozyajtorytatywn w rodzinie. Rozmowy przy stole
podczas kolacji byy zdominowane przez dzieci. @mzona znajomo angielskiego
rodzicébw powstrzymywa a ich od brania udziau w Wkensacjach, a tym samymycie
pociech stawa o sidla nich coraz bardziej obce. Rodriguez opisujpwione spotkania z
rodze stwem wiele lat po tym jak szko a przekona a rodzic aby nie rozmawiaju z
dzie mi po hiszpasku. Matka bierze udzia w rozmowie trochbez entuzjazmu, tak jak
obserwator meczu tenisowego, ojciec ca kowicie zamgi w sobie. Gdyby podczas
rodzinnych posi kdw porozumiewano §io hiszpasku - w j zyku, ktory dzieci zna y bardzo

dobrze - izolacja rodzicow nie mia aby miejsca.

Najwi ksza satysfakcja rodzicow [A.58]

Wielu rodzicow nie tylko pragnie wychowadzieci w jzyku, ktéry nie jest jzykiem
otoczenia, ale réwniechce, aby pociechy by y wychowywane w ten sam &paso oni
kiedy . Naley przez to rozumie bardzo osobisty charakter komunikowania siraz

okazywania uczu

.Pragniemy porozumiewasi z naszymi dziemi w j zyku nam najbliszym, co oznacza

] zyk ojczysty oraz swobodoorozumiewania si.

»10 hiesamowite uczucie méwiv j zyku ojczystym”.

.Mog przekaza dzieciom co jest dla mnie najwaejsze w naturalny dla mnie sposob”.
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.Bardziej naturalne jest komunikowanie & ma ymi dziemi oraz m odzie w j zyku, w
ktorym rozmawiano ze mn piewanie piosenek, ktdre mpiewano oraz organizowanie

dzi ci cych zabaw, w ktére ja sbawi am”.

»~J zyk (tamilski) jest bardzo waym elementem mojej teamoci. Czuj si bardzo
swobodnie méwic w tym j zyku, a dla mojego raczkuyjego dziecka nie ma znaczenia w

jakim j zyku mowi ”.

Komisja na rzecz gyka walijskiego (tzw.Welsh Language Boaydsfinansowa a badania,
przeprowadzone przez psycholingwistk/irgini Gathercole i jej wspo pracownikow z
Uniwersytetu Walijskiego, aby dowiedzisi co sprawia rodzicom najwksz satysfakcj w
porozumiewaniu siz dzie mi w j zyku ojczystym, ktory nie jestzykiem otoczenia. Wielu
rodzicéw twierdzi, e ,jest to poczucie swobody” w pos ugiwaniu gizykiem, w ktorym
moéwiono do nich w dziecstwie. Bardzo czsto jest to rownie j zyk, w ktérym rodzice
»najbardziej czuj si sob”. Jeden z wypowiadzagych si ojcow zauway, e gdyby nie

porozumiewa siz dzie mi po walijsku, wtedy tak naprawdie zna yby one w asnego ojca.

J zyk ojczysty to réwnie | zyk, w ktorym rodzice najlepiej mogaznaczy swoj autorytet.
W naturalny sposéb, rodzice czigie bardziej swobodnie méwei w j zyku, w ktérym nie
pope ni adnych b déw gramatycznych, na ktére dzieci bez wahania ewtdy uwag
(lub zacz yby przewraca oczami). W jednym z bada przeprowadzonych z udzia em
niemowl t przez Uniwersytet Miami (tzwUniversity of Miami Infant Studigs podczas
ktorego przez oko o 3 lata haukowcy monitorowalid?teci, jeden z ojcéw zauwa, e w
sytuacji zagroenia, niewiadomie przechodzi nazyk hiszpaski, w ktorym jego reakcje s
szybsze. Podobna sytuacja wystje jeli rodzice musz zruga dzieci. Jzyk ojczysty
rodzicéw czsto jest jzykiem okazywania zarowno negatywnych jak i pozytyeh emocji.
Moja s siadka Marielle, twierdzi,e zawsze potrafi a okrig kiedy jej matka by a naprawd

z a, poniewa zaczyna a wtedy mowipo francusku.

Z drugiej strony, adna regu a nie sprawdza sie we wszystkich przygadkCzasami - ale

bardzo rzadko - gykiem, ktéry ma ogromny, emocjonalny wp yw na dkig nie jest jzyk
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ojczysty rodzica. Osoby, takie jak pisarz Georgeursars, ktore czerpi g bok
przyjemno oraz spe nienie intelektualne zwane z drugim gykiem, chc umo liwi
doznanie tych przg réwnie swoim dzieciom. Ludzie ci doznajyj tkowych emaocji,

kiedy u ywaj drugiego jzyka.

Korzy ci z dwuj zycznoci nawet dla tych oséb, ktére stay si dwuj zyczne przez

przypadek

Wiele rodzin dwujzycznych - rodzice jak i dzieci - nie zdagobie sprawy z korzgi
wynikaj cych z dwujzycznego wychowania. Cz onkowie takich rodzin niesipdaj
szczegoblnego zami owania dazyka ani konkretnych celéw zykowych, jednak przypadek

losu sprawia, e staj si osobami dwujzycznymi.

Bez wzgl du na to czy rodzice zdecydwgi na wychowanie dziecka w sposéb dvayczny
czy te dwuj zyczyno b dzie dziecku narzucona, pociechy i tak zbi@woce z tego
do wiadczenia. Wiele o0s6b utrzymuje kontakt zykiem nawet gdy dorosni wybiera
kariery zawodowe z nim zwzane. Wielu jzykoznawcow, nauczycieli zyka obcego,
t umaczy oraz przeddiiorcow, pracujcych na arenie mdzynarodowej [A.59] obcowa o z
dwoma lub trzema gykami ju od najm odszych lat. Wielazyczne wychowanie nie
oznacza, e kade dziecko zostanie Zykoznawc lub nauczycielem gyka obcego, jednak
niezalenie od tego czy dzieci chciay go @dadczy czy te nie, poszerza ono horyzonty
my lowe na moliwo ci, zwi zane z innymi kulturami oraz nadziepa ich poznanie.
Sprawia take, e maj one przewag gdy rozpoczynaj nauk kolejnego jzyka. Istnieje
wiele bada, ktére pokazuj, i dzieci dwujzyczne, nawet, te ktérych rodzice nie wybrali
takiej metody wychowania, potrafnauczy si kolejnego jzyka z wiksz atwoci ni
dzieci jednojzyczne, s lepsze w rozwizywaniu problemow, a tak posiadaj mnostwo

innych talentéw, ktére zostazg bione w dalszej czci ksi ki [A.60].

Dowody - poparte badaniami - wskazujce na to, e lepiej zna dwa j zyki ni jeden
Wyniki bada pokazuj, e dzieci ktére znaj co najmniej dwa jzyki, rozwin y swoje
zdolnoci w zwi zku ze wszystkimi trzema g éwnymi funkcjamizykowymi: komunikacj,

my leniem oraz poznawaniem w asnej kultury. Moim zareem w tej cz ci rozdzia u jest
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systematyczne przedstawienie kody udowodnionych naukowo, ktoére wynikajz
dwuj zycznoci. Ukazujc to mam zamiar potwierdziprzypuszczenia rodzicow na temant
korzy ci jakie, oni oraz ich dzieci moguzyska. Przedstawiony zostanie dowdd bada
wskazujcy na dodatkowe gykowe, poznawcze, intelektualne oraz kulturowezkan,
ktére dziecko zyskuje dzti pomocy rodzicéw w procesie wychowania dvayjcznego. (W
rozdzia ach 7 i 8 opisano obawy rodzicow, zmine z jzykowym i poznawczym rozwojem

dziecka a take problemy zwizane z tosamoci ).

Decydujc si na wychowanie dwugyczne dziecka, rodzice nie opierajsi na
przewidywaniu pluséw i minuséw tego d ugiego pracediemniej jednak wiedza rodzicow
na temat poznawczych oraz intelektualnych karzyktére zwizane s z wychowaniem
dwuj zycznym, jest dla nich bardzo waa. W ten sposdb utwierdzagi oni w swoim
post powaniu, w tym co jest dla nich najwaejsze, czyli w zapewnieniu dziecku
mo liwo ci uczestniczenia wyciu bli szych i dalszych krewnych lub w kulturze szerszej n

Spo eczno , w ktorej oni sami siznaleli.

Badania, ktore zostaromowione w kolejnej czci tego rozdzia u, pokazuj e znajomo

drugiego jzyka przynosi dzieciom namacalne korayna trzech p aszczyznach:

Dzieci, we wczesnym dzie@twie nabywaj wiedz na temat jzyka, czyli tak zwan
, wiadomo metaj zykow ", ktéra jest jedn z podstawowych umigjno ci potrzebnych do
nauki czytania i pisaniawiadomo | zykowa pomaga réwnie gdy dzieci bd chciay lub

musia y nauczysi trzeciego (czwartego lub pego) j zyka.

Osoby dwujzyczne posiadajrozwini te umiejtno ci rownie poza obszarem kompetencji
j zykowych,ktére bior si z nauki oraz przetwarzania dwoécheykéw - zw aszcza w
zakresie umiejtno ci my lenia. Nowe wyniki bada pokazuj nawet, e dwujzyczno

chroni przed spadkiem sprawmointelektualnej oséb starszych.

Dwuj zyczno poszerza talke horyzonty dziecka oraz zrozumienie spo esiga, co daje

g bok nadziej na stworzenie bardziej tolerancyjnego spo estea.
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Wiedza na temat j zyka rozwini ta we wczesnym dziecistwie

Dzieci dwuj zyczne maj przewag w sposobie myenia o j zykach, ktérych wwaj . S
one wiadome formalnych w &iwo ci oraz strukur jzykowych wczeniej ni dzieci
jednoj zyczne, jak na przyk ad tegoe s owa sk adajsi z sylab i dwi kow. Neurolodzy
twierdz , e oba jzyki, ktérymi pos uguj si dzieci dwujzyczne s zawsze aktywne w ich
wiadomoci. Dlatego te, osoba dwujzyczna podejmuje decyzjo wyborze jzyka na
jakiej , zazwyczaj podviadomej p aszczyie za kadym razem, kiedy chce cpowiedzie.
Wtedy te rozum musi wybraj zyk, ktéry zostanie wty. Kiedy osoba dwugyczna us yszy
jak  wypowied, za kadym razem najpierw musi ustaljaki j zyk zosta uyty w celu
dokonania interpretacji wypowiedzi. A vg, jak mona si spodziewa, konieczno tak
cz stego mylenia o jzyku przez osoby dwutyczne, sprawia,e maj one przewag nad
osobami jednogycznymi pod wzgldem rozwoju umiejtno ci, obejmuj cej wiedz na temat
J zyka, czyli , wiadomoci metaj zykowej’. Osoby dwujzyczne nie tylko uywaj j zyka

ale take posiadaj zdolno ,widzenia” go.

wiadomo metaj zykowa

Co to znaczy ,widzie" j zyk? W celu zrozumienia tego zagadnienia, naleyobrazi

sobie, e s owa to szyby, pozwalae nam zobaczyobiekty lub pojcia, ktdrych nazwy s
przez nie reprezentowane. Na przyk ad, s owo ,piesivouje w nas wyobraenie o
futerkowym zwierzciu, ktore szczeka i csto jest zwierzciem domowym. Sam wyevi k

s owa ,pies” nie przykuwa uwagi, tylko kieruje poprzezto s owo do wyobrania o psie,
ktére posiadamy. Jednak clicodpowiedzie na pytanie ile dvi kbw ma s owo ,pies”,
przestaje by ju ono przezroczyst szyb. S owo staje si obiektem, ktory naley

przeanalizowa, aby policzy jego dwi ki. Zdolno do skoncentrowania sha dwi kach
danego s owa to podstawa nauki czytania oraz ramigjinnych umiejtno ci akademickich.
Do momentu, kiedy nauczymy stzyta (lub nabierzemy umiejno ci, ktéra pozwoli ham
na nauk czytania), sowa kW jak szyba w sklepie, przez ktérspogldamy, bez

zastanawiania si aby zobaczyzwierz tko, ktére nam sipodoba.
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SKLEP
ZOOLOGICZINY

Rysunek 1U ywanie j zyka a ,widzenie” j zyka

O sowach zazwyczaj nie rozmawia ,sitylko si ich uywa. Jednak, aby opanowa
umiej tno pisania i czytania tego co zosta 0 napisane, dri@sz pozna symbole, ktére
nazywamy literami”, a take zrozumie jakie relacje zachodzpomi dzy nimi a dwi kami,

z ktérych s owa si sk adaj. Dzieci musz zrozumie, e zawijasy na papierze odpowiadaj
konkretnym dwi kom, ktére naley odtworzy w swojej wiadomoci, podczas gdy inne

podobne zawijasy to tylko adne wzory.

Dzieci dwuj zyczne, ktére dokonujwyboru pomidzy j zykami wiele razy w cigu dnia,
rozwijaj znakomit wiadomo | zykow, ktGrymi si pos uguj oraz znacznie atwiej udaje
im si ustali abstrakcyjny zwizek pomidzy literami a dwi kami. Osoby takie csto staj

si lepszymi pisarzami, a ta& lepszymi uytkownikami j zyka, poniewa posiadaj one
wi ksz wiedz na temat tego na jakich zasadzach funkcjonurgkj (W rozdziale 8,
zamieszczono wcej informacji na temat tego rodzaju korzy o ktérej opowiedz

bezporednio dwuj zyczni pisarze).

Poni ej oméwiony zostanie eksperyment, ktory w ogromaoej ci jest zasug pracy

psycholog Ellen Bialystok z Uniwersytetu York w dato. Eksperyment dowodzie dzieci
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dwuj zyczne, ktére widz szyb w sklepie jak réwnie psa za szyb szybciej ni dzieci

jednoj zyczne o poréwnywalnej inteligencji.

S owa w zdaniu a s owa wwiadomo ci

Jeden z przyk adéwwiadomoci metaj zykowej rozwinitej we wczesnym dziecstwie,
ktor dzieci dwujzyczne powszechnie posiadapochodzi z eksperymentu, ktérego celem
by o poréwnanie typowych odpowiedzi doros ych iedzipodczas testéw na kojarzenie s 6w.
Na pytanie: Jakie s owo przychodzi ci na injgko pierwsze gdy us yszysz s owo ,pies”?,
dzieci zazwyczaj odpowiadajznajdujc odpowiednio pasuge sowo tak, jakby chciay
zbudowa zdanie, na przyk ad, ,pies szczeka”. Ddiroz reguy dostarczaj bardziej

s ownikowych odpowiedzi, propong s owa tego samego typu, na przyk ad ,pies-kot”,
ktére s powi zane zgodnie z abstrakcyjnym zgkiem s ownictwa w systemiezykowym,
istniej cym w ich wiadomoci. Doro li nie daj odpowiedzi na pytanie, jak zastosowaliby

dane s owo w kontekie, ale w jakim kontelcie mogliby tego s owa ty .

Ustalono, e transfer pomidzy wyborem ,stosowania sowa w zdaniu” (tzgentence
matche} a ,abstrakcyjnym kojarzeniem s owa z pogm s ownikowym” (tzw.dictionary
matche¥ [A.61] zachodzi pomidzy pitym a siédmym i 6smym rokiemycia. Dzieci
dwuj zyczne potrafi poda wi cej znacze sownikowych na wczaiejszym etapie
poznawania jzyka ni ich jednojzyczni réwienicy. Ta sytuacja pokazuje,e dzieci
dwuj zyczne maj zdolno analizowania s owa niezalee od zda, w ktorych ono
zazwyczaj wystpuje. Dzieci posiadage t umiej tho pokazuj, e potrafi zorganizowa
s ownictwo w ich wiadomoci, tak aby zrobi jak najlepszy wtek ze s 6w, ktore znaj
Dzieci, ktore posiadajmetawiedz, czyli to czego ju si nauczyy, maj lepsze wyczucie
znaczenia s 6w, poniewamog one odnie je do podobnych wyrazéw lub tych o

przeciwnym znaczeniu, tak jak jest to przedstawiwreeownikach wydanych drukiem.

S owa to przypadkowe symbole

Kolejnym wa nym czynnikiem metawiedzy ogyku jest wiadomo faktu, e ,symbole w

pi mie alfabetycznym nie spiktogramami, czyli nie posiadajogicznego zwizku z tym co
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symbolizuj”, z angielskiegaeferential arbitrarinesgdA.62]. To skomplikowane wyranie
oznacza, e nie mona przewidzie zwi zku pomidzy brzmieniem sowa a tym co ono
oznacza. czenie tych dwoch aspektdéw w pary jest przypadkowgj tek stanowi grupa
wyrazéw onomatopeicznych, ktore taduj swym brzmieniem dwvi ki naturalne, na
przyk ad ,miau” to dwi k wytwarzany przez kota, a ,szust” to szybki prysp powietrza
lub wody - nie istnieje tu adna relacja pomilzy sowem a jego znaczenierRies
odpowiada s owu ,pies”, jednak inny wyraz neorbwnie oznacza to samo, na przyk ad
chien czyli ,pies” po francusku. Dla poréwnania, mowji e ,dym oznaczaogie " musi tu
pojawi si niezb dny zwi zek pomiedzy dwoma elementami. Ogigytwarza dym, a wic
powszechnie wiadomo,e pojawienie si dymu wiadczy o obecna@i ognia. Jednak,
konkretne s owo ktére ,0znacza oglew danym jzyku nie jest uniwersalne i me si
zmieni pod wp ywem konwencji w rdych j zykach lub tymczasowej umowy naizy
osobami, ktére potrzebujajnego szyfru. Na przyk ad, mma si umowi, e s owo ,ubleck”
oznacza ,ogie€". Dwuj zyczno pomaga dzieciom w zauweniu, e SoOwo jest

przypadkowym symbolem tego wrae rodzaju.

Szwedzki psycholog Jean Piaget w s awnym ekspergimektéry przeprowadzi, chcia
sprawdzi jak dzieci rozumiej przypadkowy zwizek pomidzy s owami a ich pogiami.
Piaget spyta dzieci czy mkwa jest zamiana nazw s oca i ksi yca, a jeli tak, to co bdzie
wieci 0 na niebie w nocy. Piaget zaobserwowa,wi kszo dzieci potrafia dokona
zamiany i prawid owo odpowiedzie e ,s 0 ce” b dzie wieci 0 w nocy na niebie. Jednak,
trudnym elementem by o udzielenie odpowiedzi ngahk,b dzie wtedy wyglda o niebo w
nocy. Dzieci uparcie twierdzi y,e noc b dzie jasno na niebie. Dzieci, ktére wyiudzia w
eksperymencie powinny umiewychwyci, e w nocy cigle bdzie ciemno, (nawet z
ksi ycem na niebie, ktory obecnie nosi nazws o ce), poniewawy cznie nazwy zostay

zamienione a nie obiekty.

Wiele lat pdniej, jeden z pionierbw badanad dwujzycznoci, Jim Cummins z
Uniwersytetu Toronto, udowodni g dzieci dwujzyczne radz sobie lepiej z rozwizaniem
piagetowskiego problemu ,soe-ksi yc” ni dzieci jednojzyczne. W kocu, dzieci
dwuj zyczne s przyzwyczajone do nazywania tych samych rzeczgzeg na przyk ad: to

jest ,ksi ka” dla mamusi i ,a book” dla tatusia. W jednej 2nsji tego eksperymentu,
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psychologowie Feldman i Shen uczyli gibletnie dzieci, objte programem ,Head Start”
(amerykaski program wspieragy dziecko i jego rodzinw wielu dziedzinachycia, ktéry
obejmuje opiek zdrowotn nad dziemi, problemy w rodzinie, rozwoéj zdolno dzieci oraz
wiele innych) [A.63] nowych nazw dla przedmiotéwnastpnie prosili o zastosowanie
nowego s owa w zdaniu. A zatem, psychologowie pokazdziecku samochdd t umaczyli,
e w tej zabawie ze sowami przedmiot ten nazywai b dzie ,samolot”. Nastpnie,
poproszono dziecko o poenie ,samolotu” na ,talerzu” (gdzie ,samolot” torsachdd a
Jfalerz” to fili anka). Dzieci jednogyczne i dwujzyczne posiaday rownie dobr
umiej tno  nauki nazw przedmiotéw, zamieniaj prawdziwe nazwy przedmiotéw, jak
piagetowske ,s oce-ksi yc” lub stosujc wymy lone s owa, ale tylko dzieci dwuyczne
potrafi y zastosowate wyrazy w zdaniach. Spowodowane jest to tyendzieci dwujzyczne
trenuj t umiej tno codziennie, a tale we wczesnym dziecstwie zdaj sobie spraw, e

s owo i obiekt naley traktowa osobno. S owo ,ksi ka” nie jest zrobione z papieru, s owo
W " nie jest dugie i cienkie a s owo ,czerwony”, natje li jest napisane przy yciu

zielonego atramentu, gle odnosi si do koloru krwi oraz ré.

Ogromne znaczenie umiejtno ci metaj zykowych - czyli umiej tno ci czytania i pisania

- dla dzieci

Rodzice zapewne zastanawiaggi dlaczego psychologowie i wychowawcy uwp, e
wiadomo metajzykowa jest bardzo wa umiejtnoci . Ot6 dlatego, e zdolno

rozumienia konstrukcji gykowych i ich funkcji wyposaa dzieci w bardzo wae narzdzie,
wspomagajce rozwdéj umiejtno ci my lenia. Dorastajc i rozwijaj ¢ umiejtno my lenia
abstrakcyjnego, kaly uczy si rodzielania w wiadomoci poj od symboli, ktére je

reprezentu;.

Czytanie i pisanie to najbardziej powszechne i mayplopodobniej najwaniejsze
umiej tno ci, cho wcale nie jedyne, ktére opierajsi na posiadaniu wiadomoci
elementéw systemu jykowego. S one dwiema z wielu ,meta” umidpo ci, ktore
czowiek nabywa podczas dorastania. Ogolnie rzemr &) ,metamylenie” bardzo
wzmachia umiejtno my lenia u dzieci. Przyk adowo, w momencie gdy dzieckozyna
wyraa Ssowami wasny proces mgpwy, wtedy te nabywa ono umiejnoci w

rozwi zywaniu probleméw, na bieco zapamituje pomylnie zastosowane strategie oraz
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stara si unika korzystania z tych, ktére nie przynios y pozytywhyezultatow w podobnej
sytuacji w przesz @i. Jak mona przypuszcza posiadanie wyej wymienionych ,meta”

umiej tno ci przyczynia si do sprawniejszej umigjno ci my lenia u dzieci.

Zaréwno czas, jak i umigno abstrakcyjnego myenia o j zyku zwi zane s z sukcesami
w nauce. Dziecko, ktére dobrze sobie poradzi z wgkéem zada na wiadomo
metaj zykow , prawdopodobnie réwniew szkole bdzie osiga dobre rezultaty. Dzieci,
ktére nie rozwiny wiadomoci j zykowej w tak duym stopniu, nie s tak dobrymi
uczniami. Odpowiednio nadzorowane eksperymenty vmyeapokazuj, e bycie osob
dwuj zyczn zmienia ycie. Wychowanie dwugyczne daje dzieciom ogrommmiej tno
.widzenia” j zyka oraz pomaga im lepiej zrozumi¢ zyk niedos owny, wcie jednego
sowa w celu przywo ania drugiego, tak jak to wyligl w literaturze lub poezji. Osoby
dwuj zyczne codziennie intensywniewicz zastpowanie jednego wyrazu innym. Jak
opisano poniej, popycha je to do nauki czytania i pisania woig ni dzieci jednojzyczne

z takim samym daviadczeniem w obcowaniu z Zykiem, w ktérym wszystkie uczsie
czyta.

Od d wi kow do liter

Zanim dzieci tak naprawd nabior umiejtno ci czytania, wykazuj one tak zwan
» wiadomo fonematyczn’, czyli kolejn ,meta” umiejtno . Oznacza to,e dzieci maj
wiadomo jednostek, z jakich sk adajsie sowa, czyli dvi kow lub ,fonemow”.
Korzystaj c z przyk adu obrazka zamieszczonego payydzieci powinny patrzena szyb
w sklepie, a nie na to co jest za,m take powinny zauway jakie, r6 nego rodzaju wzory

znajduj si na tym szkle.

Jednym z powszechnie stosowanyeticze na sprawdzeniewiadomoci fonematycznej
jest umiejtno liczenia sylab w wyrazach. Naleklasn w d onie przy kadej us yszanej
sylabie - raz w s owie ,dZi, dwa razy w s owie ,ju-tro”, trzy razy w s owiepgp-ju-trze”
[A.64]. Kolejnym znanym wiczeniem, stosowanym przed rozpodem czytania tekstu,
ktére wymagawiadomo ci fonematycznej, jest usuwanie pierwszego lubtosgo dwi ku

z wyrazu, na przyk ad: powiedz s owo ,ptak” beawvd ku p (czyli ,tak”) [A.65]. Naley
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zauway , e czytanie poezji i tworzenie ryméw, tak jak byomob dwuj zyczn, réwnie
mo e u atwi rozumienie oparte na @i kach (a nie rozumienie oparte na konted).
W a nie dlatego wszlzie istnieje ogromne zapotrzebowanie na rymowariki. one

znakomitym przygotowaniem do nauki czytania.

Kolejny zasadniczy termin zwzany z nauk czytania to ,pojcie druku”, ktéry odnosi sido
wyobra enia w jaki spos6b znaki na papierze reprezerggwa. Nie chodzi tu o konkretne
wyrazy lecz o pisani& uj ciu ogélnym, a wic jest to rownie ,meta” umiejtno . Kiedy
dzieci ucz sie czyta i pisa, musz tak e posi wiedz na temat jednostek wygiuj cych
w systemie jzykowym (symbole graficzne dla pojedyych dwi koéw, dla sylab oraz
ca ych wyrazéw), a tale zrozumie, e isnieje przewidywalny oraz konsekwentny zzek

pomi dzy literami (lub innymi symbolami), ktore reprebgn znaczenie s 6w.

W ré nych cz ciach wiata rozwin y si inne systemy dla symboli graficznych,
reprezentujcych wyrazy. Pos ugiwanie siiterami w pi mie alfabetycznym, gdzie znaki
odpowiadaj pojedy czym dwi kom, wymaga od dzieci nauki dzielenia wyrazu naajszie
jednostki (dwi ki) oraz czenia ich z symbolami lub literami, ktore repremgn Na
przyk ad, widzc liter chnaley| przeczytajako ,h”, liter ,e”jako ,e”, liter ,” jako
.’ a,m”jako,m”, awi cwidz c wyraz ,Che m” naley powiedzie ,hee m” [A.66].
Litery s wskazowkami do wymawiania wyrazow. B ki naley po czy ze sob w celu
uzyskania wyrazu, a naghie dzi ki temu uzyskujemy jego znaczenie. Dla poréwnania,
istniej réwnie symbole, lub inaczej ,logogramy”, ktére reprezéntznaczenie ca ego
wyrazu, na przyk ad liczb@ odpowiada wyrazowsze . A wi ¢ zasada tu zastosowana
pokazuje, e widz c 6 nale y przeczyta ten symbol jako ,sze”. Wydaje si, e droga
przej cia bezporednio od symbolu do jego znaczenia jest atwiejppaiewa nie zachodzi
tu konieczno przechodzenia przez proces przekszta cania Bterwi ki, a nastpnie
czenia dwi kéw w wyrazy, aby uzyskaich znaczenie. Faktycznie, niektore systemy
j zykowe, jak na przyk ad clski, opieraj si na takich w anie zasadach. Stosowanie tego
systemu co prawda niweluje problem dzielenia wywané dwi ki, aby nastpnie
przekszta ci je w litery, jednak osoby méwie po chisku musz nauczy si na pami
oddzielnie kadego symbolu oraz wyrazu, ktéremu zosta on przyutixowany. Inaczej

sytuacja wyglda w pi mie alfabetycznym, gdzie pomima nauka czytania wymaga
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przeprowadzenia dodatkowej operacji, to ucarisi zapamita tylko oko o 30 lub 40

symboli oraz dwi kéw im przyporzdkowanych.

Ellen Bialystok dokonaa poréwnaniawiadomoci fonematycznej na bazie o0s6b
jednoj zycznych, mowicych po angielsku, z trzema grupami 0sOb dwygznych:
hiszpa sko-angielsk, chi sko-angielsk oraz hebrajsko-angielskSzecio- i po letnie dzieci
otrzymay zadanie policzeniawi kow w wypowiadanych s owach, na przyk ad wyraz ,d-
0-m” ma trzy dwi ki a wyraz ,m-a-m-a” ma cztery @i ki. Wszystkie osoby dwugyczne
mowiy w obu jzykach bardzo dobrze i réwnienabyway umiejtno ci czytania w obu
| zykach. Bialystok skorygowa a statystyki pod wzgm wszelkich rénic pomidzy
dzie mi, zwi zanych z pamci oraz umiejtno ciami w zakresie sownictwa, tak aby

ré nice w wynikach, uzyskanych przez obie grupy, nig Iprzypisane tym czynnikom.

Osoby nale ce do grupy hiszpako-angielskiej oraz hebrajsko-angielskiej to té&jrdk
uzyska y najlepsze wyniki. Dzieci z obu grup uczgiy dwoch alfabetow pisanych, a wi
posiaday one podwdjnpraktyk w rozbijaniu wyrazéw na jednostki @i kowe, ktére
odpowiadaj literom alfabetu. Angielskie dzieci jednayczne osign y najs absze wyniki
na tle wszystkich czterech grup. Natomiast deygzna grupa chsko-angielska uzyska a
ni sze wyniki ni grupa hiszpasko-angielska oraz hebrajsko-angielska, ale szg ni
angielska grupa jedn@yczna. Dzieci, nalece do dwujzycznej grupy chisko-angielskiej,
uczy y si tylko jednego ,alfabetu” - angielskiego, ale mimszystko wiczy y umiej tno
pisania w dwdéch systemachzykowych: w angielskim (ktorego podstaw litery pisane
reprezentujce poszczegolne di ki w wyrazie) oraz chiskim (gdzie symbol reprezentuje
cay wyraz). Wyglda na to, e mimo, umiejtno ci pos ugiwania sitylko jednym alfabetem,
dzieci te wyrénia a rownie dodatkowa umiefno w opanowaniu sztuki czenia pisanych

symboli ze s owami tak, aby ma je by o przeczyta

Poj cie druku

Nauka czytania i pisania wymaga rowniéego aby dzieci zrozumia ye pewien cig liter
zawsze reprezentuje ten sam wyraz, nawdt jest on napisany do gory nogami lub

przyporz dkowany niew aciwemu obrazkowi. Bialystok (ktora jest niekwest@ranym
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ekspertem w tej dziedzinie) zastosowanczenie, polegagce na zmianie pozycji wyrazow,
z angielskiego ,moving word task”, aby przekonai czy dzieci jednojzyczne i
dwuj zyczne rozumiej na czym polega pisanie. Bialystok najpierw sprawdzakres
wiedzy dzieci cztero- i ptioletnich na temat liter, a naphie zdecydowa a sina prac z
tymi, u ktérych umiejtno czytania zacza si rozwija , ale jeszcze nie zosta a ca kowicie
wykszta cona. Dzieci te znay litery i potrafiy avea ich d wi ki, jednak nie posiaday
jeszcze umiejno ci samodzielnego czytania. Bialystok zastanawia ajak wiedz o

mechanizmach czytania posiaddgieci, ktére nie potrafijeszcze czyta

W tym eksperymencie, badacz pokazuje dzieciom &bihedch przedmiotow, na przyk ad
obrazek przedstawiajy krola i ptaka. Naspnie przeprowadzagy eksperyment wycga
kartk z nazw, odpowiadajc jednemu z obrazkéw i méwi: ,Na tej kartce jest isape
krél. Poo | tutaj’, i kadzie j pod obrazkiem przedstawiaym kréla. Kolejno dzieci
musz odpowiedzie na pytanie co jest napisane na tej kartce. Teektésiada y ju jak
umiej tno  czytania, potrafiy odpowiedzie e by to wyraz ,krél”. Na tym etapie
wiczenia, konieczne by o wywo anie zamieszania asid, na przyk ad poprzez zabaw
wiatraki, gdzie dzieci kc si wokdé wasnej osi, a nauczyciel niepostezgie zmienia
pozycj obrazkéw, lub te badacz proponuje dzieciom, aby dmuchay na kantkiaduj c
wiatr wiej cy na wiatraki, wdech nosem, wydech ustami [A.6Wszystko po to, aby kartki
papieru poprzesuwa y sia napis umieszczony pod obrazkiem, znalazped obrazkiem mu
nieodpowiadajcym. Nastpnie dzieci jeszcze raz musadpowiedzie na pytanie, jaki wyraz

znajdowa si na kartce.

Kluczowym pytaniem by o pytanie drugie, kiedy kartk wyrazem tymczasowo znalaz a si
pod mylnym obrazkiem. Bialystok stwierdzi & dzieci dwujzyczne przewyszay swoimi
umiej tno ciami dzieci jednojzyczne conajmniej o rok nauki, w kwestii umigjo ci
rozpoznania, e znaczenie wyrazu na kartce nie uleg o zmianieioam e znalaz si obok
innego obrazka. Jest to dla dziecka bardzo istatgment amig éwki, zwizanej z
mechanizmem czytania. R6d badanych, tylko 38% dzieci jednpycznych poda o
poprawn odpowied w stosunku do 82% dzieci dwalycznych, ktére by y na tym samym
etapie opanowywania umiéo ci czytania. Czteroletnie dzieci dwayczne przewyszay

swoimi umiej tno ciami pi cioletnie dzieci jednogyczne.
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Wyniki bada, ktore przeprowadzi am przy wspoé pracy kolegow ravérsytetu Miami na
Florydzie na przyk adzie dzieci ze szkoy podstaepwktore uczyy si czyta w dwoéch

j zykach, réwnie ukazuj przewag j zykow jak posiadaj dzieci dwujzyczne. Badanie
pt. ,J zyk oraz Umiejtno czytania i pisania u dzieci dwuajycznych” (z angielskiego
Language and Literacy in Bilingual Childrgn zostao przeprowadzone na 960
dwuj zycznych dzieciach angielsko-hiszgich oraz dzieciach jednaycznych
moéwi cych po angielsku, i sprawdza o zdolng zykow oraz umiejtno ci czytania i
pisania tych dzieci. Badanie przeprowadzono naclraggupach: jedna grupa sk ada a =i
dzieci jednojzycznych, a dwie kolejne to nde grupy dwujzyczne. W sk ad pierwszej
grupy dzieci dwujzycznych wchodziy dzieci, ktére olg byy tylko jednym programem
j zykowym, i j zyka angielskiego uczy y s szkole, a hiszpakiego - w domu. Natomiast
druga grupa dzieci dwuycznych podlegaa podwoOjnemu programowzykowemu w
szkole, gdzie przez p6 dnia nauka odbywa apsi hiszpasku, a drugie p6 po angielsku.
Dzieci, ktore objto podwdjnym programem Zykowym, uczy y si czyta w obu j zykach

od samego pociku.

Jak mona si by o spodziewa w przedszkolu obie grupy dzieci dwmycznych nie roniy

si ani od siebie ani od dzieci z grupy jedmjcznej na tle wynikow w standardowych
testach sprawdzagych umiejtno czytania. W tym wieku, od nikogo nie oczekuje, siby
umia czyta, a wi c testy na czytanie w przedszkolu sprawdzemiej tho rozpoznawiania
obrazkéw oraz liter alfabetu. Rdice w umiejtno ci czytania pojawiy si jednak na
poziome klasy drugiej szko y podstawowej. Ri@e w wynikach by y korzystne dla dzieci z
grupy, ktora otrzymywaa polecenia w dwochzykach. Przewaga ta bya réwnie
zaobserwowana w klasie pej szkoy podstawowej (najstarsza grupa hiar udzia w
badaniu). Nie dziwi wic fakt, e grupa dzieci obfych podwojnym programemzykowym
osi gn a lepsze wyniki podczas testow na czytanie popaisku, poniewa grupa dzieci
dwuj zycznych, ktore uczyy sitylko angielskiego w szkole nie otrzyma adnych
instrukcji po hiszpasku. Najwi ksze wraenie zrobi o spostrzenie, pokazujce, e nauka
czytania zaréwno po hiszpsku jak i po angielsku wyraie miaa korzystny wp yw na
wyniki w czytaniu po angielsku, poniewadzieci dwujzyczne na niektorych testach

uzyskay rownie lepsze wyniki od dzieci jedngycznych. Wyglda na to, e opracowanie
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regu dla dwéch rinych systeméw gykowych (kiedy tak si ju stanie), sprawia, e
mechanizmy czytania $ardziej wyrane oraz przyspne dla dzieci dwugycznych ni dla

tych, ktére ucz sie czyta tylko w jednym j zyku.
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INTRODUCTION

An article that | came across in one of the “Psyafjies” magazine about bilingual children
encouraged me to look for a text within a fieldodingualism that would constitute the main
part of my MA Project. While browsing the internétliscovered a book by Barbara Zurer
Pearson entitledRaising a Bilingual Child”. The author is a Research Associate at the
University of Massachusetts. Having contacted her email, | received permission to
translate théirst chapter of the book, entitl€@he benefits of childhood bilingualismand

to use it as my MA Project source text (See Appehdi).

There were many reasons why | decided to tranaléat covering bilingualism. First of all,

| wanted to translate a text which would be chajieg and would give a very up-to-date
perspective on this field. Secondly, | am awaréheffact that this subject matter is still at its
very initial stage in the country of the targetdaage, thus not many texts about bilingualism
have been written in Polish yet, which inspired toetranslate this text and - under the
supervision of the author of the book - attemptntooduce it to a wide readership of the
target language. Finally, bilingualism is of a mewal interest to me. Being a Pole who has
lived in the UK for a few years now, who is bilirajibut not “near-nativeé’- | would be very
keen to raise my children bilingually. The booleltss a treasure trove of information on
how to raise a bilingual child and thanks to tteslation of the fist chapter and research that

| completed; | gained knowledge that might be wesgful in my future life.

ANALYSIS OF THE SLT AND TLT

THE SETTING AND THE PURPOSE OF THE SLT AND TLT
The SLT is the first chapter of the boRaising a Bilingual Child”, entitled“The benefits
of childhood bilingualism’ The book, written by Barbara Zurer Pearson, wallighed

! The phrase used by Barbara Pearson in “Raisiriiray@al Child” (2008:XVi)
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fairly recently, in April 2008. It is a guide forapents who would like to create bilingual
households in their homes and contains general lettm® about bilingual upbringing, which
is comprehensive and supported by research castiedAs the author herself wrote “this
book will teach you how you, as a caregiver, caogaize or create an environment where
children will flourish in two languages. It offeb®th a broad overview of the phenomenon of
bilingualism and detailed steps you can take toigeoyour children the motivation and the
opportunity for meaningful interactions in two larsgges within the normal routines of your
life” (Pearson 2008:XViii).
The setting and the purpose of the TLT can be amals the one of the SLT, i.e. the
translation constitutes a part of the whole boaknly opinion, however, the translation of the
first chapter can also stand on its own and beighdad as an article in a Polish magazine for
parents - among others - that touches pedagog®athological or methodological issues.
One of the reviewers of the book, Kenji Hakuta, owents that through this book “Pearson
. inspires all of us to celebrate the richnessimguistic diversity in our lives” (Pearson
2008:f' page). One can only be assured that this is Wieaptirpose of the book is - it is a
guide on how to raise children bilingually which tiwates the reader to take up the challenge

and introduce its theory into life.

THE TARGET READERSHIP OF THE SLT AND TLT

The readership of the SLT can be recognized asag¢ellicadults, who are interested in
learning languages and bringing up their childréimdually. Quoting Barbara Pearson, the
book is “for parents or future parents and thearfds and relatives” (Pearson 2008: Xvii). It
is also for those who are keen to read interestiigles about children learning more than
one language simultaneously or those who nevergtitoabout or considered bilingual
upbringing. Following the thoughts of the authdiisttext can be directed at different types
of readers, but mainly adults keen on bilingualrughng. In my opinion, the audience of the
TLT falls into the same category. Additionally,cén be a very useful material for teachers
and students of foreign languages, due to thetlfi@ttnot many texts can be found in the TL

with reference to bilingualism.

GENRE
Mona Baker states (1995:285) states that genra $et' of texts, spoken or written, which are
institutionalized in so far as they are considdgda given speech community to be of the

same type, for example the genre of political spesor the genre of editorials.”
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Further, she also describes two ways in which tigp¢s can be categorized: “The first and
more straightforward classification is based ondbetexts in which texts occur and results
in institutionalized labels such as ‘journal asticl'science textbook’, ‘newspaper editorial’

or ‘travel brochure’. The second is a more subjectiess institutionalized and therefore
much vaguer classification which does not normafiply to a whole text but rather to a part
of it.” (Baker 1995:114)

Taking into consideration the classification intnodd by Baker, | would consider both SLT
and TLT to fall into the “science textbook” categobespite the fact that the SLT contains
personal narratives of the author, the contentrésgnted in an objective way and always
supported by examples based on scientific resediith. TLT is also of institutional type,

which is intensified by impersonal mode of addmegshe reader throughout the whole text.

THE REGISTER OF THE SLT AND TLT

The termregisterhas been described by many linguists. Below, | willoduce definitions of
linguists whose contribution to the developmerniirajuistics has been exceptional:

According to Hatim & Mason (1990:141) “whereas toaventions of the social occasion are
the key factor in determining genre, (...) discouisea matter of expression of attitude.
Discourses are modes of speaking and writing wiigblve the participants in adopting a
particular stance on certain areas of socio-cultadivity (...). Therefore, they are not
independent of language, though they reflect nogdlistic phenomena.”

Bell (1991:184) claims that “there are, indeed, ynypes of discourse - particularly, though
not exclusively, written discourse - in which thptions are so severely limited that the
writer's personality is totally submerged and (s)adeft with no choices which can be
appropriately made which permits satisfactory comication and, at the same time, allow
the writer to demonstrate any individuality.” Fueth he describes three categories through
which discourse can be analysed: field, tenor amdain.

According to Mona Baker (1995:15) register is “a@iety of language that a language user
considers appropriate to a specific situation.” iRieg can be discussed by means of three

parameters: field, tenor and mode.

Field
This is a linguistic choice of the speaker or writeorder to convey his thoughts, depending
on the circumstances (Baker 1995:16). Field isiatam in language according to the use to

which it is put in various professional and soaltings, e.g. scientific discourse, legal
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discourse” (Hatim & Mason 1990:241). The STL, asdntioned before, is popular literature
of scientific character due to the references ta stientific arguments, which are research-
based, throughout the whole text. According to Bledl field of discourse “is revealed by
choices of features of the code which indicatesrtie the text is playing in the activity of
which it forms a part” (Bell 1991:190-191), andsthmeans that it is closely related to the
function of the text. The language used in the $baMm be characterised as informative, as it
presents concepts and ideas about bilingualisntifgpdata which is based on research (i.e.
experiment carried out by Bialystok, SLT, p.17)ttel examples of parents and bilingual
childhood (i.e. a story of Christina Bosemark, SL3B) as well as practical steps that one can
follow to help children become bilingual. There ateo many instances of affective function,
where the language used expresses emotions ambeéBell 1991:192). It is presented by
the quotes of many individuals who present theiniops about bilingualism; for instance
the optimism of parentsThey won’'t have to struggle like | did to learn #mer language so

| could study abroad”(SLT, p.4) or very positive personal statements cbfldhood
bilinguals: 1 am incredibly lucky to be raised in a bilinguaddsehold”(SLT, p.5). | would
consider the SLT as of semi-professional type duthe fact that if often refers to linguists
(Piaget, Cummins, Bialystok) and scientific termogy. On the other hand, however, the
text also contains less scientific-oriented languay the form of personal statements of

laymen.

Tenor

Baker (1995:16) claims that tenor is “an abstracint for the relationship between people
taking part in the discourse.” Tenor refers to lweguage variation that results from the
tendencies of the participants. It can be highlyrfa or very informal. According to Bell
(1991:186) “the formality of the text is a measwoiethe attention the writer (or speaker)
gives to the structuring of the message.” Newmdtf95:40-41) outlines the scale of
language varieties, according to which a text canfdrmal, a neutral or informal, and
informal or familiar, non technical. Following thisvision, the SLT text can be considered as
partly formal, neutral and informal at differenints. Its formality is manifested in frequent
application of passive structures and present siniphse, but also instances of present
perfect, examples of jargon which is often indidatey the use of quotation marks (i.e.
“methalinguistic awareness”"“phonemes) and compound nouns (i.eArabic-speaking;
“hard-pressed; “dual-language’ “often-cited’). In addition to this, the use of literal

language prevails throughout the whole text, wtighin makes it formal. Nevertheless, the
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type of language typical for textbooks is also présn the SLT. Neutral style is encountered
throughout the whole material via frequent appiaabf first person plurals We think it is
895 a great opportunity; “we will explore next), present tenses and active verlst(§ hear”;
“I've just always known iff. Finally, informal style is present in the text well, which is
showed by the use of sporadic colloquial phrasedl their eyes about’, “barking animal
often kept as a peY’
The language levels that | have presented abowveelation to the SLT also find their
900 indication in the TLT. However, the formality feats slightly differ in TLT as opposed to
the STL. Taking into account the conventions of The | decided to convert all the instances
of addressing the reader in a personal way intartipersonal constructions in the TL. As a
result, the neutral features of the language atéonbe found in the TLT and the impersonal
manner of the TLT is maintained. However, the pneseof passive structures is hardly ever
905 manifested in the translation, due to the fact ¢éhgeneral tendency of the TL is to avoid the
implementation of the passive voice. Thereforeaventried to introduce alterations into the
active structures in as many instances as it wasilfe. This, however, could have affected
the formality of the translation.
Accessibility of the text is another feature of ®enAccording to Bell (1991:188)
910 “accessibility shows the assumptions the sendentzaie about the language he or she shares
with the receiver; assumptions about the univefgiiscourse.” In my opinion, both the SLT
and the TLT contain instances of linguistic ternhigy and concepts that would be difficult
to comprehend for a newcomer. All of the concelptsyever, are never just thrown into the
sentence; they are touched from different angled aften followed by more or less
915 descriptive explanation (i.e. SLT, p.14nother important aspect of metaknowledge about
language is an awareness of what is called ‘refea¢m@rbitrariness’. This is a fancy phrase
to say that there is no predictable link betweemgbund of a word and what it means; their
pairing is arbitrary”). Therefore, | do agree with the author of the telxo invites a broader
readership to reach for the book, as the textiiyfeomprehensible, and generally written in
920 a light accessible language. The tenor of the S$afsiates into the TLT, and that is why the
level of accessibility is similar in both texts. Wever, as | mention before, the language in

the TLT is of very impersonal nature.

Mode
925 This covers aspects of the “text world”, i.e. hogld and tenor are enabled by the text. Baker

(1995:16) explains thanodeis “an abstract term for the role that the languégplaying
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(speech, essay, lecture, instructions) and fomieglium of transmission (spoken, written).”
Bell (1991:188-189) selects the following aspedétsode:

Channel limitation:Due to the fact that both texts are written, thisr@ limitation to the
single, visual channel. In spite of this howevathitexts lack adverbials mentioned by Bell,
(i.e. fortunately, to be frank) which would help demonstrate the way the text should be
read.

Non-spontaneitysince these are written materials, the processritihg had been extended
over a longer period of time, thus the sentencesnat only revised but also long and
syntactically complex.

Non-participative characterBell (1991:190) says that “in writing, there is feedback or, if
there is, it may come months or years later inftlen of a review or a letter to the author.”
Although, occasional phrases in the SLT may beidensd as an initiation for the reader to
participate (direct way of addressing the reader,SLT, p.3*let's hear”), both texts lack
any major participative elements.

Public character this last mode category “concerns the numbeleoipients intended for a
particular text; the more addressees the lesstpriv@iaking this into account, it is obvious
that both texts are of public character. First fovdmost, they are addressed to parents who
want to raise their children bilingually, but theadership assumed by the author is much
wider and can consists of any educated peopleested in linguistics, languages and

bilingualism.

TEXTUALITY

Cohesion

It is “the network of lexical, grammatical, and ethrelations which provide links between
various parts of a text” (Baker 1992:180). Cohesm®iurther divided into two categories:
lexical and grammatical.

I will now analyse the SLT and the TLT one the basithese two categories to demonstrate
that both texts are cohesive. As cohesion is vergortant it should be preserved in the
translation of the text into the TL. It is importdn note, however, that the SL and the TL are
different in their linguistics systems hence one eapect variation in the application of the
cohesive devices accordingly.

Lexical cohesionis a chain of words related to each other anarisists of reiteration and
collocation. “Reiteration, as the name suggestsolies repetition of lexical items. A

reiterated item may be a repetition of an earltemi a synonym, or near-synonym, a
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superordinate, or a general word” (Baker 1992:2Q3)location “involves a pair of lexical
items that are associated with each other in thguiage in some way; (...) it does not matter
what the relation is as long as we are aware andt react to it as a cohesive device (Baker
1992:203). The SLT is full of examples of reitepatimany families - these families - the
parents(SLT, p.2);traditional practices and folklore - these tradii®(SLT, p.9). Similar
tendency can be noticed in the TUddzice - rodzicéw - matka - ojci€€LT, p.12);dzieci -
pociechy(TLT, p.12).

Grammatical cohesion

It is divided into the following categories: redece (where a place holder is used instead of
repeating a lexical item), substitution (where acpl holder is used instead of repeating a
lexical item, a verb phrase or a clause), ellifgisre is no place holder; a lexical item, a verb
phrase or a clause is left out) and conjunctioni€wihs used to show logical relationship
between phrases and even longer stretches ofxt)g(lttalliday & Hasan 1976:31-273). On
the basis of this information, it can be stated bwah SLT and TLT are cohesive.

The SLT includes a number of devices personal reference (SLT, p.7: Efficient
administration of EUwill become (...) large number of ilsemberq...); SLT, p.8:Many

monolingual parent®f children adopted from abroad are also concerttet theirchildren

(...)) as well ademonstrative reference(SLT, p.9:Rodriguez describes lively gatherings

with his siblingg...). If thesdamily meals (..;)SLT, p.14:an awareness of what is so called

“referential arbitrariness” This is a fancy phraséo say (...).

The TLT is rich in the examples of reference deviae well (TLT, p.14jednak nie zalenie
od tego czy dziechciay (...). Sprawia tak, e maj oneprzewag (...} TLT, p.22:Kolejny

zasadniczy termizwi zany z nauk czytania (...), ktéryodnosi si (...); TLT, p.2: Zanim

dziecko podejmie naukv szkole podstawowej wielu rodzicaatrudnia opiekunéw, ktérzy
ucz dziecko jzyka innego, niten ktérym pos ugujsie rodzice._Rodziny teabieraj
rownie (...).

Cohesion of the STL might be slightly distractedtty fact that there are not many examples
of substitutions in the SLT due to frequent application of repetiti which is a general

tendency of the SL. (SLT, p.Xou may be surprised to discover that in the Wilss.

“language diversity index™ a rough guide to the number of different mottwrgues (...).
Compared to other countries, i, in fact, around averageSLT, p.6:Some major utilitarian
motivationsinclude (...). Another important utilitarian reasan(...). The TLT, however, is

full of substitutions through which the translatded to level many instance of repetitions
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present in the SLT (p.4: a pronoherrepeated 4 times within one fragment was translased
dziecko, coérka, ona

Ellipsis is another category which helped the translatateal with repetitions presented in
the SLT as well. It was feasible due to the infmal nature of the TL, which makes it easer
for the TL user to drop a lexical item. For instant the example presented below the SL
refers to the subject twice by the use of perspr@iouns, whereas in the TLT sentence there
is no need to use a pronoun to refer to the suldethe second part of the sentence as
inflectional nature of the verb suggests it already

These are the things that he learned as an adultfdy whichhe acquired (...)

Ichiro naby te umiejtno ci jako doros y cz owiek, ale widawo na nie[g] wyniés (...)

The device of ellipsis was very often used in thd Tt is also present in the original text but
not with such a high frequency (SLT, pr@any families hire caregivers who will teach their
children a language other than the parerjis]).

The conjunction is expressed in the SLT by the use of such linkiegds asso, also, and,
or, however, but, because, for example, noand these conjunctions are used as part of
sentences with no significance for the meanindneftext. However, there is also a numerous
number of conjunctions used in the SLT, applicatibnvhich demonstrates the relationship
between sentences or paragraphs. These indhedause, moreover, on the other hand, in
contrast, by contrast, after all, at first, latdmally (i.e. SLT, p.8:"Moreover, parents who
speak a language .).” The TLT also contains a vast number of conjumgiwhich join
words in sentences (TLT, p.7dwie podstawowe: praktycznoraz emocjonaln) or
subordinate clauses within complex sentences (TLT4: Wieloj zyczne wychowanie nie
oznacza, e ka de dziecko zostanie zykoznawc lub nauczycielem ryka obcego, jednak
niezalenie od tego (..)) The examples of main clause conjunctionsi,aseaz, lub, dlatego,
jednak and subordinate clause conjunctions inclugeaby, jeeli, dlatego

On the basis of the above analysis, it can be thaidSLT is quite cohesive. However, the
avoidance of repetitions in the TLT strengthensdcithesiveness, and thus made it slightly
more cohesive than the SLT.

Coherence
This concept concerns the ways in which the compisnef the textual world, i.e. the

configurations of concepts and relations which ulelethe surface text, are mutually
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accessible and relevant (Beaugrande, Dressler 3p&loherence is not a mere feature of the
text, but rather the outcome of cognitive processeeng text users. Bell (1991:167-168)
discusses five principles in relation to coherenelude: intentionality, acceptability,
informativity, situationality and intertextualitf.aking these into account, both texts, the SLT
and the TLT, are coherent. The message conveyete@ and presented in a language
comprehensible for the targeted readership. Thieoawtpplies cohesive devices throughout
the whole texts which makes it accessible and helgsresent information in a clear way.
Furthermore, the SLT is created in accordance thiéhcooperative principle described by
Newmark (1995:55-56). The author followed all tlasie relations which include opening an
introduction, aspects and examples, problems ahdi@ws and conclusions. In addition to
this the whole structure of the text is well orgad thanks to the application of chapters,
headings and sub-headings. All these features aiataimed in the SLT which makes it
strongly coherent. During the process of transtatlaried to preserve all the aspects in the

TLT, thus consider it to be a coherent piece ofimgias well.

ANALYSIS OF THE MAIN TRANSLATION PROBLEMS AND SOLUT IONS

PROBLEM OF NON-EQUIVALENCE

Non-equivalence is always one of the main issues$ ttanslator has to deal with while
translating a text from one language into anotfiee translation of the chapt&Raising a
bilingual child” posed many problems as far as non-equivalenamisecned.

One of the problems that | faced was a lack of xastiag equivalent of the SL term in the
TL, i.e. “the language diversity indeXSLT, p.1),“sentence matchewr dictionary matches”

(SLT, p.14). These were resolved by the applicatibm translation label technique and a
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literal translation of the phrases into the TLTr Boe sake of explicitness of the message, |
also included English equivalents in the brackets.

Next encountered issues, were the SL words whiehret lexicalized in the TL, i.e.
“nonnative parents”(SLT, p.4) or teferential arbitrariness” (SLT, p.14). | usually dealt
with such problems by the use of a descriptiveejant technique.

Next problem was of culture-specific concepts, saslihe names of heroes of strip cartoons
(SLT, p.8: ‘Tintin in France or Monica in Brazilf which the TL could not be familiar with,
or the words that could not be translated literdlg to a difference in grammatical structure
between ST and TL (i.e. SLT, p.17pdnt without p). While dealing with problems of
cultural nature, | adapted phrases to the Polisiditions in order to produce a correct
rendition of the TL.

Non-equivalence is the problem occurring throughthng whole translation and issues
mentioned above are just a few of many | have badetl with. Many of the problems are
described more extensively in thenotationssection. However, in order to be concise and
maintain variety, | decided to select and descoilly the most relevant problems, hence one
might notice that not all of the translation prabgthat can be noticed in the translation were

tackled inAnnotations

COMPACTNESS OF ENGLISH VERSUS DESCRIPTIVNESS OF POUSH

One of the differences in the natures of both laggs which may pose some problems in
translation is the fact that English is a “compdatiguage and Polish is very descriptive. In
English one can encounter a tremendous numberrmpeond nouns and attributive nouns
which contain “multiplied” meanings. Being an adiage for an English writer, it may create
another problem for someone translating a text fEorglish into Polish. A TL translator not
only has to understand a given concept but alsadsée find its neat polish equivalent,
usually represented by a group of words in PolBéldzyk 2004:81-82). There were many
instances where | had to describe the SLT “compecticepts in a descriptive way. For
instance a phrasel1% are foreign-born”(SLT, p.2) was translated 44% of citizens who
were born outside the borders of this countrya word“natively” (SLT, p.8) described as

with easiness typical for using langudde a native speaker.

REPETITIONS
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According to Belczyk (2004: 27), English languagieds from Polish on the stylistic level
in the higher acceptance of the occurrence of idainivords and even phrases in very close
vicinity in the text. Despite very rich vocabulaand highly developed synonymy, it is
absolutely normal to use the same word severaktiméwo, not always long, sentences. On
the other hand, however, very often it is not theue of a difference in the style of the
languages but the blame is put on very frequetkt ¢diche proper editing of a SLT text. The
technique that | used most often to solve a prolénepetitions occurring in the SLT is the
application of functional equivalents - usuallydeal with repetition of pronouns, i.ehe”
was replaced by its equivalestughter(SLT, p.3)or “it” by termbilingualism(SLT, p.4) or

omissions, i.e.Have confirmedor us that” (SLT, p.2) translated aonfirm that

PAIRS OF WORDS AND EXPRESSIONS OF A SIMILAR MEANING

Another problem that | faced, was the instanceganfs of words in the SLT used probably
either for descriptive purposes or emphasis. Whaarstated into the TL they turned out to be
synonyms and created an effect of awkwardness. IAti@o to this problem was the
reduction of the original phrase in order not tpe@ the same information twice and in this
way make the text more comprehensible to the re&aerinstance a phrased natural and
unremarkable” (SLT, p.2) was translated natural;in the phrasé'a cultural broker,
working as an intermediary(SLT, p.6)the second part was left behirahd in the phrase
“in the original Russian” (SLT, p.8), | transferredRussianinto the TLT in order to be

consistent as this utterance is followed by enutiweraf other languages.

GRAMMATICAL DIFFERENCES

English and Polish belong to two different languégmilies. Therefore, translation from one
language to another usually requires a shift imgnar because a SL grammar structure does
not exists in the TL. A proper rendition of the Twbuld not have been achieved without the
changes made on the syntactic level. Transpositibaroughly described iAnnotations- is

a translation technique that deals with grammarations. Following this, the changes that |
made included:

Passive voiceFollowing the conventions of the TL - which is Bwvbur of active voice rather
than passive - | have tried to introduce alteratiamo the active structures in as many
instances as it was feasible, i.e. the sentéinmas greatly envied by my friend{SLT, p.5)
was translated d&riends greatly envied mépplication of this procedure helped to maintain
the natural usage of the TL.

37



1130

1135

1140

1145

1150

1155

1160

Singular vs plural nouns: There were many instances where | had to applghaage from
singular to plural noun in the TLT. However, a woedearchwas turned out to be the most
problematical Researchis an uncountable noun in the SLT, but when tegtirgd this word
into Polish, | had to indicate whether the noun siagular or plural. In some cases, this was
easy to establish thanks to a verb accordancéthe researchwe are about to discuss in the
remainder of this chapteshowsthat (...)” (SLT, p.12). In other cases, however, it was
impossible. For this reason, | contacted the autiathe original text to check what she
meant by using this word in particular paragra@ee( Appendix V). In this way, | managed
to be fully accurate while translating this wordbifPolish.

Change of present perfect into present simpleDue to the fact that an equivalent of Present
Perfect Tense does not exist in the TL, | usualindlated SL verbs into present or past tense
verbs, i.el have heard from many people(SLT, p.5) was translated asnet with opinions

of many peopleThe decision which tense to use is made by alator and based on the
evaluation of the context.

Joining short sentences togetherAccording to Belczyk (2004: 11) thanks to this prdare

a translator can achieve higher conciseness ofettteand also avoid repetitions in the TL.
The original text contains many short sentenceisciiald not be translated on their own, due
to the fact that it would require expansion follail®y repeating the information contained in
the previous sentence. | applied this proceduevtid repetitions and improve readability of
the TLT.

Dividing long sentences into twolin all instances where sentences were long anduobdstc
divided them into two in order to gain clarity imet TLT.

Agreement in gender of a verb and subjectThe category of gender is present in Polish but
not in English language. Sometimes it might cauiiedlties in the translation, as the gender
of the verb has to agree with the gender of thgesulof an action. Thus, while in English
there is no need to emphasize the gender of theduln Polish, the ending of the verb
changes respectively. In order to create gramnibticarrect sentences, | had to contact the

author of the text and check the gender of all feqpoted by her (See Appendix 2).

REGISTER

The register was another problem that | had to eetl while translating this text. It is
thoroughly discussed in section devotedlemor In order to keep register formal | had to
convert all instances of addressing the readercttirénto infinitive structures. However,

examples of first-person point of view are to berfd in the TLT, but only when the author
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states her opinion herself. This was translatea in¢ TLT intentionally, due to the fact that
sometimes the author marks her “presence” in tkibtethe use of first person narrative (i.e.
| consulted, | found that, | have hearavhich allows the reader to see her point of view
including personal opinions and thoughts on thgemtilwliscussed. | came to the conclusion
that leaving behind the first person narration wlonibt preserve the correct rendition of the
SLT as would deprive it of this pinch of personhracter that the author wanted to achieve.
Thus, | decided to maintain it in the TLT.

CONCLUSIONS

To sum up, the whole translation process that Itwemough while completing this project,
was a new and at the same time very challengingreqce for me. The first reading of the
source text created an impression of being quitepcehensible and accessible, thus it
resulted in a conclusion that its translation siodt create any major difficulties. However,
after having gone through the whole process, | haweadmit that it was not as
straightforward as | initially expected. At all taws, | tried my best to follows Bell (1991: 20)
who says that translation is “the replacement dpaesentation of a text in one language by
a representation of an equivalent text in a setanguage”. Taking this into consideration, |
had to deal with many issues that would not allovtmstrictly follow the original. | learned
that there are many cultural and linguistic basrigat translators have to overcome; we have
to make our own decisions and apply alteratioreotdorm to the unity of the translated text.

| have also always been reluctant to asking thbcaiudf the source text questions, thinking
that translation is manageable without this sort@hmunication. Thanks to work on this
project, however, | learned that asking questienthe right thing to do. An opportunity of
communication with the author and discussion ofbfmms that have occurred during
translation process has been a blessing. It allanedo not only understand the source text
better but also create a translation that is moedilsle. Therefore, | devoted a lot of time and
effort to analyze the source text thoroughly anthis way tried to meet the expectations of
the target text. However, bearing in mind thatdtation of a text is a never ending process,
now | still think that more could have been donerenbooks read and more time dedicated
to create even better final outcome. One of thenra@ns that | set up was to create a target
language text that would read like a text writtgnabnative language speaker and not like

word for word translation and | do hope that | n@gathto achieve this target.

ANNOTATION 1
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PARAPHRASE: This term covers “amplification or eaphtion of the meaning of a segment
of a text” (Newmark 1995:90). Baker (1992: 37-40¢gents two types of translation by
paraphrase. One of them is translation by a paasphusing a related word. This strategy is
applied when “the concept expressed by the soteoe is lexicalized in the target language
but in a different form, and when the frequencyhwithich a certain form is used in the
source text is significantly higher than would fural in the target language.”

+ EXPANSION: The strategy involves the implemematiof more lexical items for the
adequate interpretation of the message (NewmarRk:209

+ TRANSFERENCE (LOAN WORD) According to Newmark @081-82), transference
(loan word) “is the process of transferring a SLravto a TL text.” Amongst others, this

includes transference of names of private compamesnstitutions.

SLT: the benefits of childhood bilingualism (p.inhd 1)

TLT: Korzy ci wynikaj ce z dwujzycznoci (bilingwizmu) nabytej w dziecstwie (p.1, line
1)

Back translation: The benefits coming from bilingsra (bilingualism) acquired in childhood

Childhood bilingualismis a set phrase commonly used and recogniseckiisith Its literal
equivalent, however, does not exist in the TL. Hemlirect translation could make the phrase
sound awkward and unclear in the TL. Following #pplication of expansion strategy, |
paraphrased the whole sentence using related wbrdkis way, the utterance in the TL
conveys desired meaning and at the same time affleigher level of explicitness.
Additionally, | made a decision to use a polishieglent dwuj zyczno , which stands for
bilingualism throughout the whole translated text. Howevemldo decided to include
another equivalent of a wotalingualismin the title of the textBilingwizmis a loan word
that exists in the TL. | introduced this word irder to make the TL reader aware that it is

also commonly used and recognised in the TL.

ANNOTATION 2
40



1235

1240

1245

1250

1255

1260

MODULATION: A variation in the message, obtained biianging point of view, of
perspective and often a category of thought. (Neskrh895:88-89)

SLT: In this chapter, you will learn (p.1, line 2)
TLT: w tym rozdziale zostanprzedstawione (p.1, line 3)

Back translation: In this chapter will be introddce

According to Belczyk, the usage of pronogmuis one of the greatest misunderstandings as
far as English into Polish translation is concernkdefers to direct identification of an
English pronouryou with a Polish equivalerty (a second singular number of a ndarbe

and mechanical application of it in all the tratisias. Belczyk explains that a pronoyou
actually does not precise whether it relates tmguéar or plural number. What is more, the
use of it does not necessarily suggest informalimis between a person who writes or reads
the message. Additionally, the pronoun is oftenduseEnglish to address a reader in an
impersonal way or simply to satisfy rules of thegiish grammar. Therefore, one should not
try to introduce the addressee into a sentenckk @isds. (Belczyk 2004:35-36)

Following the conventions in the TL and the infotioa acquired through reading Belczyk, |
decided to avoid the sense of informality which Imigave been created if the pronouou
was translated literally. | made a decision to rraman impersonal way of addressing the

reader in order to keep formal register in thisesece and throughout the whole TT.

ANNOTATION 3

TRANSPOSITION (SHIFT): This strategy is a changehe grammar from SL to TL These
include: changing the tense, altering from singutarplural or from plural to singular,
identifying the gender of a noun, modifying thenoof a verb, dividing long sentences,
altering the position of the adjective, changing form of an abbreviation, altering the class
of a word (Newmark 1995:85-87).

SLT: for children (p.1, line 2)

TLT: dla dziecka (p.1, line 3)
Back translation: for a child
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The literal translation of a nouohildren would be possible, but this does not accord
grammatically with the reference to the rest ofudtierance. All the nouns in the sentence are
kept in a singular number (i.decision, your chill Following this, | decided to shift a plural
childreninto a singulachild as maintaining the plural number in the TLT woutdiisd a bit
clumsy. Shift from plural into singular did not etgge the meaning of this sentence and made

it sound far more natural.

ANNOTATION 4
EXPANSION: The strategy involves the implementatioh more lexical items for the

adequate interpretation of the message (NewmarR:209

SLT: We'll look into (p.1, line 3)
TLT: Przeanalizujemy nagtujace czynniki: (p.1, line 5)

Back translation: We will analyse the following feus:

| decided that a literal translation of this phrassuld be too general and colloquial (Literal
translation:Spojrzmy n@ thus a technique of expansion was applied irotd name what
the reader can expect in the following part of ik, and to make a reference between this
statement and the items discussed below easierd@rstand. In this way, | managed to keep

formal register and the smooth flow of the texthwiit altering the propositional meaning.

ANNOTATION 5
TRANSPOSITION: This strategy is a change in thengrear from SL to TL (altering the

class of a word)

SLT: what the child gains (p.1, line 7)
TLT: korzy ci (...) dla dziecka (p.1, line 8)

Back translation: gains (...) for a child
In order to keep the link between the beginninghef utterance and the aspects enumerated

in the bullet points there was a need to convedragainin English into a plural nougains

in Polish. The conveyed meaning remained the same.
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ANNOTATION 6

1300 MODULATION: A variation in the message, obtained bizanging point of view, of
perspective and often a category of thought (Newni®95:88-89). Modulation is often
applied when a second language message cannotpbessad literary in a target language

because it differs in stylistic and grammaticahdtrds from the SL.

1305 SLT: How common is bilingual upbringing? (p.1, lihé&)
TLT: Powszechno wychowania dwujzycznego (p.1, line 20)

Back translation: Universality of bilingual upbring

The text is a guide for parents advising them on twraise a bilingual child. The aim of the
1310 translator was to maintain formal register throughthe whole text according to cultural
conventions in the TL. This requires consistencthefstyle used in the TL text. The heading
of the SL text, as well as most of the subheadiigsn a form of declarative sentence.
However, subheadinglow common is bilingual upbringingi® in a form of a question.
While this is correct in reference to the SL, itnadequate as far as register and style of the
1315 TL text are concerned. Therefore, the utterance veawerted into a declarative sentence
without any loss in the meaning conveyed.
| considered many options of translating a woainmoninto the TL (Literal translation:
powszechny), taking into account many synonym$énTL, i.e.popularnyor uniwersalny
However, | decided to followJniversal Dictionary of Polish Language PWIR006:475)
1320 which explains thatpowszechnyis something universally used, known, frequerihe
dictionary also gives a noyowszechno created from an adjectiygowszechnynd refers
to universality of a phenomena, customs or vieWaving in mind the fact thatilingual
upbringing is a phenomenon, | decided to translate this seateas Powszechno
wychowania dwugycznego
1325
ANNOTATION 7
SYNONYMY: “The use of a near TL equivalent to a @brd in a context, where a precise
equivalent may or may not exists” (Newmark 1998:84)e application of this procedure is
recommended when a clear one-to-one equivalentraesxist in the TL and the word is not
1330 crucial in the text.
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SLT: children learn (p.1, line 18)
TLT: dzieci poznaj (p.1, line 21)

Back translation: children get to know

It was possible to translate the word literallywewver the usage of its synonym is well
justified in here. A Polish equivalent of a verd learn - uczy si brings very strong

associations with gaining knowledge by studyindpeing thought. However, one has to bear
in mind that the text is about small children aciugy a new language. Therefore, it is
difficult to talk about “learning a language” infeeence to i.e. toddlers, as they gain their
knowledge by experience while growing up. Therefbidecided to use a synonym of a verb
to learn in Polish, namely toget to know- pozna to avoid awkwardness and wrong

associations of the TL phrase.

ANNOTATION 8

OMISSION: Baker (1992:40) claims that, “If the m@anpconveyed by a particular item or
expression is not vital enough to the developménh® text to justify distracting the reader
with lengthy explanation, translators can and oftensimply omit translating the word or
expression in question.” In other words, we omibimation considered to be unnecessary,
of little importance, or unlikely to make sensdte SL reader.

+EXPANSION

SLT: a littleplanning and forethought, that is how (p.1, line 19)
TLT: Dzi ki wychowaniu, ktore jest rozwaie przemylane (p.1, line 22)

Back translation: Thanks to upbringing which isugbt through with deliberation

It was possible to translate this phrase literdilyyvever it would sound awkward in the TL.
According to Longman Dictionary of Contemporary Englistforethought” isa careful
thought about what needs to be done in order toensake things happen well in the future
(Longman 2001:553) and “planningg thinking carefully about something you want ¢oirl

the future, and decide exactly how you will d{Lidtngman 2001:1075). As one can see both
these terms convey the same meaning and transthgmg literally could cause a repetition
of the same message twice. Therefore, | decidedcrporate the meaning of both words
into one phrase, and also expand this word by dlaiian of a noun “upbringing” in order to

achieve better understanding of the fragment tikivi's this phrase.
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ANNOTATION 9

THROUGH-TRANSLATION: (Calque, loan translation) Amrcling to Newmark, it is literal
translation of common collocations, names of org@tndn, the components of compounds.
“International organisations are often known byirtleeronyms, which may remain English
and internationalisms, but more often switch inimas languages.” Through-translations
should only be used when they are already recogmésens (Newmark 1995:84-85).
Furthermore, Belczyk (2004:146) says that acrongars be divided into 3 groups from a
translator’s point of view. One of the groups im#s acronyms taken from English and
accepted in Polish language, which sometimes hapeliah expansion that can be used
interchangeably.

SLT: the U.S. (p.1, line 22)
TLT: Stany Zjednoczone (p.1, line 26)

Back translation: the United States

In this translation problem, | had to deal withaamonym of the country. It is an international
term, which has its recognised translation in Polia order to make it more explicit for the
reader as well as maintain formality of the textlecided to use a Polish expansion of this

acronym.

ANNOTATION 10

TRANSLATION LABEL: A provisional translation, usugl a new institutional term, which
should be made in inverted commas, e.g. throughalitranslation (Newmark 1995:90)

+ GLOSS: Adding information which can be of cultutachnical or linguistic nature, which
“dependent on the requirement of the TL readers{i@wvmark 1995:91-93)

SLT: “the language diversity index” (p.2, line 30)
TLT: ,indeks zr6 nicowania jzykowego” (p.2, line 36-37)

Back translation: “the language diversity index ¢zalled “the language diversity index”)

This is a text sourced in the United States, andg the termthe language diversity index
relates to an American culture. Having completestaech on the Polish websites that relate
to language diversity in the USA, | did not find existing Polish equivalent of this phrase.

Translating this fixed phrase literally, | decidéea include an English equivalent in the
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brackets for the sake of complete explicitness, afgb as a reference for potential

researching needs of the TL reader.

ANNOTATION 11
EXPANSION

SLT: At 35%, (p.1, line 32)
TLT: W Stanach Zjednoczonych indeks wynosi 35%2,(jine 40)

Back translation: In the United States index cotne35%,

The literal translation of the SL utterance woudd fo produce an adequate rendition mainly
as far as aesthetics is concerned. | decided hiealiteral translation would be too general.
Thus, in order to make the translated sentence tiethe TL reader there was a need to
repeat the information mentioned at the beginniigth® paragraph irfdex of U.S.

Expanding the phrase, | made it more coherent thighhext part of the sentence in the TL.

ANNOTATION 12

OMISSION

SLT: but higher than those oivo-thirds of the European countries, like France, Germany,
Greece, and the U.K. (p.1-2, line 33-34)

TLT: ale wy szy od wskanikow w krajach europejskich, takich jak Francjaemcy, Grecja
oraz Wielka Brytania (p.2, line 42)

Back translation: but higher than indexes of theogaan countries, like France, Germany,

Greece, and Great Britain.

In the TL, the term “two-thirds” translated litelsat‘dwéch trzecich” would sound clumsy
and could confuse the TL reader. Another optionldidse presenting the term as a numerical
value “2/3”; however, this would create a lack ohsistency as all other numerical values in
this fragment are presented in percentages. Dubetdact that these “two-thirds” of the
European countries are enumerated in the nextgbahe sentence, | decided to omit this

phrase as it does not contain any significant mfdion.
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ANNOTATION 13:
CONVENTION: According to Belczyk (2004:141), traagbn of a sentence that contams
year numberrequires - depending on literary quality of a texan addition of a polish

abbreviation for a year.{ or the whole wordrfk).

SLT: According to 2000 census (p.2, line 36)
TLT: Wed ug spisu ludnai przeprowadzonego w 2000 roku (p.2, line 45)

Back translation: According to census carried iG@@ear

Following the conventions of the TL as well as aideto maintain a quality of the text on
the formal level, | chose to add a wawk, after the number which it refers to. In this way

managed to improve readability of the TL sentence.

ANNOTATION 14:
MODULATION + SYNONYMY

SLT: a factyou can take advantage of benefityour family (p.2, line 38)
TLT: fakt, z ktérego skorzystamo e ka dy dladobrarodziny (p.2, line 48)

Back translation: a fact from which anyone can @aéteantage of for interest of the family

In order to avoid a personal way of addressingréaeler and keep the formal style of the
utterance, | decided to convert a pronowu into more impersonaanyone (ka dy). In
addition to this, | applied a technique of synonyasywell. It was possible to translate the
word benefitliterally; however, | used its synonym, becadsdro collocates better with a
word family (rodzing in the TL. This phrase is widely recognized arejfiently used in the
TL. The use of synonym conveys as faithfully assgaie the same connotation and leaves

the prepositional meaning unchanged.

ANNOTATION 15
EXPANSION +PARAPHRASE

SLT: early (p.2, line 42)
TLT: od najm odszych lat (p.2, line 53)

Back translation: since young age
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The literal translation of the SL worgarly (wczenie) would lack explicitness being too
general and conveying the whole range of connatatibdecided to specify exactly that in
this utterance a worearly refers to early years of child’s life. Therefotbanks to a

technique of expansion, | paraphrased the sentesitg related words. In this way, the

utterance in the TL offers a higher level of exiptiess.

ANNOTATION 16
TRANSPOSITION: Dividing a long sentence

SLT: In many countries, the formal study of langemdn school begins earlier than in the
U.S., and even before their children enter elenmgrgahool, many families hire caregivers
who will teach their children a language other thaparents (p.2, line 48-50)

TLT: W wielu krajach, programy nauczania zak adazpoczcie nauki j zykow w szko ach
wczeniej ni w Stanach Zjednoczonych. Zanim dziecko podejmieknaw szkole
podstawowej wielu rodzicow zatrudnia opiekunéw,rkyoucz dziecko jzyka innego, ni

ten ktérym pos ugujsie rodzice. (p.3, line 59-62)

Back translation: In many countries, teaching paogg assume the beginning of learning
languages earlier than United States. Before tlid starts attending to elementary school,
many parents hire caregivers, who teach a childahguage different to the one the parents

speak.

The SL sentence is extremely long and obscure lar@fore is likely to confuse the reader.
What is more, the TL is more descriptive than SH asually translated sentences are longer
than they are in the SL. Long sentences affectataiity of the text, thus to retain clarity, |
decided to split it into two shorter sentences. Dudhe implementation of transposition
technique, this part of the text gained clarity atsl propositional meaning remained

unchanged.

ANNOTATION 17
TRANSPOSITION: A change in the grammar from SLTio - from plural to singular;

passive to active shift

SLT: other languages being used (p.3, line 51)
TLT: ludzi méwi cych w obcym jzyku (p.2, line 63)
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Back translation: people using a foreign language

The TL shows general tendency to avoid the implaatem of the passive voice. Following
it, | had changed passive into active voice, byirsgldn active subjedtidzie (peopl§ in this
part of the sentence. Furthermore, most of the :i@ra kept in the singular number, so |
shifted a plural noudanguagesinto a singular number in order to maintain grarticah
accordance with the rest of the utterance. Thegdgmmade did not affect the propositional

meaning of the sentence, yet made it sound motgaiamn the TL.

ANNOTATION 18
SYNONYMY

SLT: make the child a richer person (p.2, line 53)
TLT: dziecko stanie siosob bardziej wartociow (p.3, line 65)

Back translation: a child will become a more repléggerson

The literal translation of a womich (bogaty) is possible but it might be slightly confusing fo
the TL reader. The wordogatyrefers primarily to the concept of having a lotneéney and
valuable possessions and may suggest that chilmh@rbecoming rich rather than full of
positive experience and personal qualities. Theeefd had to apply its more precise
synonymwarto ciowy, which is used with the reference to people inThe The use of the

synonym makes the TL phrase sound far more natural.

ANNOTATION 19:
MODULATION + EXPANSION + PARAPHRASE + TRANSPOSITION

SLT: Why did they do it? Why do they like it? (plie 57)
TLT: Powody, dla ktérych rodzice decydw§i na wychowanie dwugyczne i satysfakcja z

dokonanego wyboru (p.3, line 71-72)

Back translation: The reason why parents decidéibngual upbringing and satisfaction

from the choice made

Following the cultural conventions of the TL, | viad to preserve the consistency of keeping

all the subheadings in the form of declarative eecgs. Hence, | converted questions into
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one declarative sentence. Additionally, thanks ke implementation of an expansion
technique, | paraphrased these two sentences hysthef related words. | also joined them
together with help of conjunction “and” (“i") foresthetic reasons. Both sentences were very
short which would look clumsy when translated Aibr into the TL. Thanks to all the
changes implemented, the formal register of thé wes maintained without the loss in the

meaning conveyed.

ANNOTATION 20

TRANSLATION LABEL + GLOSS, which is introduction ofdditional information in a
form of notes, footnotes, gloss or inverted commdsch are imposed on the reader by the
translator (Newmark 1995:91) + EXPANSION

SLT: Jane Merrill, author d8ringing Up Baby Bilingual(p.2, line 59)

TLT: Jane Merrill, autorka ksiki pt. Bringing Up Baby Bilingual (czyli ,Wychowanie
dziecka dwujzycznego”) (p.3, line 73-74)

Back translation: Jane Merill, entitld&tinging Up Baby Bilingual(which is “Bringing Up
Baby Bilingual”)

The literal translation of the sentence is possimg would sound colloquial in the TL, thus |
made a decision to expand this sentence by incatipar of a phrase “the book entitled”.
This additional information supplements the sergemelping to maintain formal register and
makes the TL reader acquainted with the naturdefutriting introduced (i.e. it is a title of
the book, not an article or an essay).

In addition to this, the book has not yet been dia@ed into Polish and consequently a
recognized translation of its translation does weaist in the TL. In this situation,
Osuchowska (2004:40) suggests to quote the origitk@lin the translation, which can be
supplemented by its Polish translation includethim brackets. Therefore, | made a decision
to translate the title literally and present its Version in the brackets for the sake of

complete explicitness of TLT.

ANNOTATION 21
PARAPHRASE + EXPANSION + TRANSPOSITION (joining tvg@ntences together)
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SLT: The beauty of it, she decides, is that it doesmatter. Both parent and child benefit.
(p.2, line 61-62)

TLT: Autorka stwierdza, e pi kno sytuacji polega na tyme nie ma to znaczenia, poniewa
korzy ci czerpi zaréwno rodzice jak i dziecko.(p.3, line 75-77)

Back translation: The author claims the beautyhefdituation lies in that it does not matter,

because benefits are obtained both by parents ahitba

A pronounit does not refer to anything in the sentence, tHiieral translation of it would be
awkward stylistically in the TL. This would alsoswdt in clumsy repetition within one
sentence, which usually tends to be avoided byTtheA literal translation of the second
utterance would be grammatically incorrect and slociomsy in the TL and would require
complimenting the sentence by stating what parantschild benefit from. This would be a
repetition of the information already conveyedhe previous utterance. Therefore, | decided
to join two sentences together and following thpligption of expansion technique, | made a
paraphrase using related words. Consequently,ttbeance in the TL offers a higher level of

explicitness and desired meaning is conveyed.

ANNOTATION 22:
OMISSION + TRANSPOSITION

SLT: have confirmedor us that (p.2, line 65)
TLT: potwierdzaj, e (p.3, line 81)

Back translation: confirm that

The literal translation of the utteraniwe uswould sound too colloquial and would not match
the formal register of the TL. Besides, the SL tehal overuse pronouns, which is not the
case in the TL. As | considered the informatiorriear by this phrase totally redundant and
not bearing any significant content, | decideddavk it behind. Moreover, | modified the
form of the verb as well, due to difference in graatical structures in both languages.
Belczyk (2004:58-59) says thd@resent Perfecthas to be translated either inRast or
Present Simple Tensas Polish language does not have an equivalethisftense. He
suggests that if a sequence of sentences is wiitt@mesent Tense then a translator has to
convertPresent Perfedinto Present Simplas well. Following this, | modified a verb used in
this sentence.
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ANNOTATION 23

CULTURAL EQUIVALENT: According to Baker (1992:31) tHis strategy involves
replacing a culture-specific item or expressionhwvat target-language item which does not
have the same propositional meaning but is likelyhave a similar impact on the target

reader.”

SLT: language is about the heart (p.3, line 79)
TLT:j zyk jest spraw osobist (p.4, line 96)

Back translation: language is a personal matter

The SL utterance sounds unnatural and clumsy infthg zyk jest serceijn A nounheart

suggests here something personal, intimate or .cléserefore, | decided to use an
approximate equivalent in this utterance. Due ® ithplementation of this technique, the
propositional meaning is precisely expressed witHoas of the emotional touch of the

original.

ANNOTATION 24:
SYNONYMY

SLT: intimacy (p.3, line 80)
TLT: prywatno (p.4, line 97)

Back translation: privacy

It was possible to translate a nomtimacyliterally into the TL {ntymno ), however | used
its synonym because the literal translation coaltitb produce an adequate rendition if it
comes to aesthetics. The nantymno could convey wrong connotations into the TLT as it
might be associated withaving a very close personal relationship of a séxuoature
(Universal Dictionary of Polish Language PWRO006:1237). In order to clarify the
ambiguity, | decided to use its synonym, which dat affect the propositional meaning of

the utterance.
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ANNOTATION 25
EXPANSION

SLT: Christina Bosemark afww.multilingualchildren.orgsays: (p.3, line 82)

TLT: Christina Bosenmark, ktérej wypowiedmo na znale na stronie internetowej

www.multingualchildren.orgmoéwi: (p.4, line 99-100)

Back translation: Christina Bosemark whose statamam be found on the internet website

www.multilingualchildren.orgsays:

Expansion of this TL sentence was mandatory duecimmpetence of the target language to
lexicalize what is meant in this utterance. | fitme literal translation stylistically incorrect
and inappropriate for the register of the text dmets informality Christina Bosemark z

www.multilingualchildren.orgmoéw). Therefore, | expanded it, linking the name oé th

person with the website, and thus managed to stidke register as well as preserve both

coherence and cohesiveness of the text.

ANNOTATION 26
FUNCTIONAL EQUIVALENT: This procedure is applied tultural words and requires
“the use of a culture-free word, sometimes withea specific term.” According to Newmark

(1995: 83), this technique neutralizes or genezalthe SL word.

SLT: her (p.3, line 85)
TLT: daughter (p.4, line 102)

Back translation: cork

The literal translation of this pronoun is feasjbbait it would create awkwardly sounded
repetition in the TLT, as the pronotner is repeated four times within the short statement
guoted by the author. While this is correct in refeee to the SL, it might be considered as
too colloquial as far as register and style of Thd are concerned. Belczyk (2004:29-30)
claims that in English one can write whole parafjgapdentifying the person described by
their name at the very beginning and then refertoghem by the use of pronouns only.
However, Polish language avoids the usage of pmmouost of the times, i.e. by the

application of an implied subject. According to &alk, one of the solutions to a repetition
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1670 of pronouns in the SLT is the implementation ofubstitute in the TLT - a word that
discretely refers to an origin, function or a pss®n - in case of this TL sentence it is a noun
cérka (daughte). Therefore, in order to avoid repetition and nteiim the formal style of the

TL, | decided implement this word into the utteranc

1675 ANNOTATION 27
PARAPHRASE (by the use of related words) + EXPANSIO

SLT: One couple sees it from two points of view3(gine 93)
TLT: Jedno mae stwo opisuje t sytuacj z dwoch perspektyw. (p.4, line 113)

1680 Back translation: One marriage describes this s@ndrom two perspectives.

The main reason for the implementation of an expantchnique and a synonym was the

stylistic awkwardness of the literal translationtie TL. Thus, in order to make the whole

sentence sound more natural in the TL, | took ttieaatage of the information included
1685 Dbelow this sentence (i.e. a woman refers to henpaasa husbanyland decided to replace a

super-ordinate wordcouple with its more specific equivalenmarriage Furthermore,

following the application of expansion techniquepdraphrased the whole sentence using

related words and substituted a vague pronibumith a nounsituation. In this way, the

utterance in the TL offers a higher level of exjiess and desired meaning is conveyed.
1690

ANNOTATION 28

PARAPHRASE (by the use of related words)

SLT: Their optimism about bilingualism is equallsegt. (p.4, line 102)

1695 TLT: Stosunek takich rodzicow do dwaycznoci jest rownie optymistyczny. (p.5, line 124-
125)
Back translation: The attitude of these parentsatd bilingualism is equally optimistic.

This sentence could not be translated literallythasTL version would fail to be stylistically
1700 correct. The utterance would sound awkward and irdormal due to implementation of a

pronoun at the beginning of the sentence (The alitdranslation: Ich optymizm o

dwuj zycznoci jest rownie wielki What is more, a nounptimism (optymizm does not

collocate with an adjectivgreatin the TL pptymizm[...] wielki). As a result, | decided to
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paraphrase the whole sentence, and in this waytanaéa aesthetics in the TL as well as

managed to convey desired meaning without anydbssntent.

ANNOTATION 29
PARAPHRASE (by the use of related words)

SLT: “It will ease their travel and give them maypportunities in education and business.”
(p.4, line 109)
TLT: ,Dwuj zyczno pomaga w podr@waniu oraz otwiera szersze perspektywy

edukacyjne jak i zawodowe”. (p.5, line 132-133)

Back translation: “Bilingualism helps with travedinand opens wider educational and

business perspectives.”

| decided to paraphrase this utterance, as italiteanslation To u atwi im podréowanie i

da im wi cej moliwo ci w edukacji i biznesjewould sound unnatural in the TL and would
not accord with the register of the text due taritermality. Thanks to the implementation of
more formal words, | preserved the formal registesjntained the aesthetics of the utterance

and expressed the propositional meaning without@sgy/of content.

ANNOTATION 30
MODULATION

SLT: Loren, now a writer, says: “| feel | owe (..p.4, line 115, 117)

TLT: Loren, obiecnigisarz,mowi: ,Jestemwiadomy e (...). (p.5, line 140,142)

Back translation: Loren, now a writer, says: “lIfeam aware (...)

A segment introduced above is a quotation of agpetisopinion in relation to bilingualism.
This sentence could not be translated literally wustylistic and grammatical differences in
the TL. In English there is no need to emphasieegébnder of a subject in order to create a
grammatically correct sentence (i.e. a SL readesdmt know whethdrorenis a female or
male name). Whereas, due to its inflectional nataf@olish language requires a noun ending

- male or female respectively - if the utterancestisted in the first person singular. The
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second option would be to paraphrase the uttertmoeigh the application of an infinitive

form. However, in my opinion, the author used thetgtions in first person singular in order
to incorporate some personal feelings into the &nd in this way make the information
introduced even more interesting and genuine. Threxea use of first person singular was
mandatory in order to preserve the conveyed remdibf the original. To do so, | consulted
the author of the text (See Appendix VII.1) witketreference to the information about the

gender of a person stating his/her opinion andi@gippropriate noun endings respectively.

ANNOTATION 31

DESCRIPTIVE EQUIVALENT: This technique is used when particular item is not

lexicalized in the TL. According to Newmark (1998:84), in translation “description

sometimes has to be weight against function.” Haesizlers description and function as

essential elements in explanation and, consequentisanslation.

SLT: the nonnative parents (p.4, line 121)
TLT: Rodzice, ktorzy (...), nie kol ¢ rodzimymi uytkownikami drugiego jzyka (p.6, line
147-148)

Back translation: Parents, who (...) not being nasipeakers of the second language

Expanding the ternrmonnative parentsvas mandatory here, as a literal translation would
make no sense in the Thi€ rodowici rodzicg What is more a recognized translation of it
does not exist in the TL either. Therefore, | warséd to unpack the meaning in the TL and

describe the content by the use of related words.

ANNOTATION 32

CULTURAL EQUIVALENT: According to Belczyk (2004:134- who uses a term of
Cultural Backgroundo refer to this technique - apart from accuratd eorrect transfer of
the information, the translator is very often reqdito bring closer information that is
obvious for a British or American person but midet unknown for a Polish speaker. One
method of dealing with this problem, suggested ®jcByk, is an addition of one or two
words, which allows Polish readers to figure outitvauthor means in the text or supplement

their knowledge with important information (BelczgR04:126).
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SLT: Cambridge, Massachusetts (p.4, line 129)
TLT: Cambridge, w stanie Massachusetts (p.6, I&#) 1

Back translation: Cambridge in the state of Massaetis

The expansion of this segment of the utteranceesasntial, due to the incompetence of the
SL here. In order to implement these two nouns,clvhare proper names, into the
grammatical structures of the TL, | decided to expéhis utterance by a wostateand in

this way make the information more explicit to fflereader.

ANNOTATION 33
PARAPHRASE (by the use of related words)

SLT: excellent reputation for academ{gs5, line141)
TLT: znakomit reputacj je li chodzi o poziom nauczania (p.6, line 171)

Back translation: excellent reputation if it conteshe level of teaching

| made a decision to paraphrase this sentence aldbet fact that a nouacademicsis
generally associated with higher education in thectlture. In this fragment though, a
person clearly refers to an elementary school. dfbeg, in order to achieve a correct
rendition of the TL text and avoid any misunderdings, | paraphrased this utterance by the

use of related words.

ANNOTATION 34
TRANSPOSITION (passive voice into active) + OMISSIO

SLT: | was greatly envied byy friends (p.5, line 156)
TLT: Znajomi bardzo mi zazdraili. (p.7, line 187)

Back translation: Friends greatly envied me.

The application of transposition technique was naéoy here, as the utterance - if translated
literally - would be grammatically incorrect and w not accord with natural usage of the
TL (Ja by em zazdroszczony przez moich znajomyrtgeneral, TL avoids using passive
voice; hence, | shifted it into active. | also dmit a pronoumy in the translated utterance,

as it did not bear any significant verbal content.
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ANNOTATION 35
FUNCTIONAL EQUIVALENT

SLT: It has enriched by life ... (p.5, line 158)
TLT: Dwuj zyczno wzbogaci a mojeycie ... (p.7, line 188)

Back translation: Bilingualism enriched my life ...

In order to maintain the formal register of the Tl Tdecided to replace a pronoiinwhich
does not carry any meaning, with its substitutep@anbilingualism In this way, the sentence

gained clarity and propositional meaning remainechanged.

ANNOTATION 36
PARAPHRASE +TRANSPOSITION (Saxon Genitive)

SLT: people’s reasons or motivations (p.5, line-16%)
TLT: powody i motywacj, dla ktérych ludzie (p.7, line 194)

Back translation: reasons and motivation for wipelple

Literal translation of this sentence was impossite to the fact that the SL grammar
structure does not exist in the TL. As Osuchowskainds (2005:64) an noun in genitive
case can be created by addition of apostrophe tstha end of the noun and it is
grammatically incorrect to transfer the apostrofsieinto the TL. Therefore, | paraphrased

this utterance in accordance with the natural us@giee TL.

ANNOTATION 37
EXPANSION

SLT: to be able to communicate with more peopl6,(lme 174)

TLT: umiej thno komunikowania si z wi ksz liczb ludzi z ré nych grup jzykowych
(p.8, line 206)

Back translation: ability to communicate with agler number of people from various

language groups

58



1840

1845

1850

1855

1860

1865

1870

The implementation of expansion technique was déisédrere due to inefficiency in the SL
sentence. The literal translation would sound cluarsd would not convey desired meaning
into the TL méc komunikowasi z wieloma ludmi), as it does not imply that it is about
communication with people who speak different laaggs. In this situation, | made a
decision to extend the sentence and add releviormation to provide clear rendition of the

message to the TL reader.

ANNOTATION 38
CULTURAL EQUIVALENT

SLT: degree in international law (p.6, line 185)
TLT: stopie naukowy z prawa mdzynarodowego (p.8, line 217)

Back translation: an academic degree in internatitaw

The term degree (stopie) translated literally into the TL would rather g in the
connotation of grades that pupils receive at pryneairsecondary school. This sentence refers
to the achievement of a degree from institutionhafher education. Therefore, it was
essential to replace this term with a TL equivalghe use of which clarifies potential

misunderstandings.

ANNOTATION 39
FUNCTIONAL EQUIVALENT + OMISSION

SLT: he became a “cultural brokemyorking as an intermediary between Japanese and
American executives (p.6, line 186)

TLT: Ichiro zosta ,porednikiem kulturowym” midzy japoskim i amerykaskim
kierownictwem (p.8, line 220)

Back translation: Ichiro became a “cultural brokdsétween Japanese and American

executives

In this sentence, a decision has been made toceepl@ronoure with its substitute, which
is a proper namkehiro, in order to avoid a repetition and thus collotjtame of the TL (The
same technique was applied in Annotation 26). W&athore, | decided to omit a phrase

“working as an intermediary”, because it carries $ame meaning as the phrase in quotation
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marks. According td_.ongman Dictionary of Contemporary English broker”is someone
who arranges the details of a deal etc so thatwwee can agree on (Ltongman 2001:160)
and “intermediary” isa person or organization that tries to help twoetipeople or groups
to agree with each othgt.ongman 2001:744). Both these words carry vemyilar meaning
and translating both of them would result in repmathe same information twice, thus

probably make no sense to the TL reader.

ANNOTATION 40
MODULATION (negated contrary)

SLT: Efficient administration of the EU will beconmapossible unless ... (p.7, line 203)
TLT: Sprawnie dzia ajca administracja Uni Europejskiejdrie moliwa tylko wtedy gdy...
(p.8, line 241-242)

Back translation: Efficiently working administratie@f European Union will be possible only
if

The TL language does not tend to use double negatis opposed to the SL which uses
them quite often. | decided to convert double niegabf the SL sentence into a positive TL
utterance in order to avoid clumsiness and awkwessirwhich was carried by the literal
translation. Application of this procedure allowsintaining the natural flow of the TL

without any loss in the meaning.

ANNOTATION 41
PARAPHRASE (by the use of related word)

SLT: Their best hope to accomplish it lies withittahildren (p.7, line 205)
TLT: Dzieci s najwi ksz nadziej na osigni cie tego celu. (p.9, line 243)
Back translation: children are the biggest hopacmomplish this aim.

| decided to paraphrase this sentence, becauderiéd translation would not accord with the
register of the text (Literal translatiolch najwi ksza nadzieja, aby to ogina le y w ich

dzieciach. Application of three pronouns within such a shegntence would sound very
colloquial. Thus, | used more formal words to matwd sentence with the register of the TLT

and create higher level of explicitness.
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ANNOTATION 42

EXPANSION+

NATURALISATION: This procedure consists in adaptitige SL word to the pronunciation,
morphology of the TL (Newmark 1995:82).

SLT: tracking Al Qaeda (p.7, line 208)
TLT: wy ledzenia organizacji Al-Kaida (p.9, line 247)

Back translation: tracking organization Al Qaeda

Stylistic and grammatical standards of the TL madeemploy expansion technique in this
sentence. In order to keep the proper name, incatgx into this utterance in a nominative
case, | decided to add a word describing it and thwvoided awkwardness of the literal
translation. Additionally, there are two ways oingsthe nameAl Qaedain the TL. One

simply transfers the SL name with its spelling itite TL, and the other offers an adaptation
of this word into Polish pronunciation and morphypio Both ways are widely used and
recognized. However, | decided to stick to theelatine as it highlights the TL nature of the

translated text.

ANNOTATION 43
CULTURAL EQUIVALENT+CONVENTION

SLT: before 9/11 (p.7, line 208)
TLT: przed zamachami z 11 wrzea 2001 roku (p.9, line 247)
Back translation: before attacks in 11 Septembéd 3@ar

9/11is a numerical symbol commonly used and recogniadtie SL, as it refers to tragic
evens of September 11 that took place in the US#ere/the source text comes from. The
situation is well known all over the world; howey#ére TL does not use the same symbol in
order to refer to it. This made me replace thigural specific item with the TL equivalent.
What is more, convention of writing dates in the iSLdifferent to the one in TL and this

change was implemented here as well.
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ANNOTATION 44
DESCRIPTIVE EQUIVALENT

SLT: the nuclear family (p.7, line 216)
TLT: cz onkowie rodziny ma ej, czyli sk ada&gj si z rodzicow i dzieci (p.9, line 256)

Back translation: members of small family, inclugliparents and children

PWN-Oxford English into Polish Dictionaf2006:805) offers the translation of this phrase
asrodzina dwupokoleniowar podstawowa komorka spo ecznehereasVikipediasuggests
the use of the phrasedzina nuklearna or rodzina maalhe website also gives an
explanation of this term as family which is made up of a father, mother and one oramor
children living together After careful consideration, | decided that PWANctidnary
translation might not be adequate with the refezdnahis text, therefore | continued looking
for an equivalent which would create a correct rgor of the SL. Having completed my
research on this phrase, | made a decision topocate a phrasedzina ma ainto the TLT
followed by a short explanation of it. In my opinjothanks to this solution | conveyed the
meaning of the SL phrase and also avoided awkwasdiiat could have been created by the

application ofrodzina dwupokoleniowanto the text.

ANNOTATION 45
DESCRIPTIVE EQUIVALENT

SLT: an extended family (p.7, line 220)
TLT: bli szymi i dalszymi krewnymi (p. 9, line 261)

Back translation: closer and distant relatives

Similarly to Annotation 44, there was indisputabicessity of expanding the term, as being
translated literally it would sound awkwardly iretiiL (rozszerzona rodzinaAnd, although,
PWN-Oxford English into Polish Dictiona2006:416) gives a translation of this phrase as
rodzina wielopokoleniowd found it inadequate in relation to this contélMis phrase could
convey wrong connotations into the TLT, as it milet associated with a few generations
living in the same house together. That is whydidied to unpack its meaning rather than use
the phrase given by a dictionary. In my opinions ttlearly expresses the original concept
and preserves the natural flow of the TL.
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ANNOTATION 46
TRANSLATION BY A MORE GENERAL WORD: Superordinates iused instead of
hyponyms. Translator goes up a level in the semdietid to find a more general word that

covers the core prepositional meaning (Baker 1992:2

SLT: help their children to learn the languagehdit own parents anglblings(p.7, line 223)
TLT: aby umoliwi dziecku naukj zyka, ktorym pos ugujsi dziadkowie idalsza rodzina
(p.9, line 265)

Back translation: to enable a child to learn thegleage used by their grandparents and

distant family

The TL gives an equivalent of a nosiblings(rodze stwg. However, | decided to replace it
with a more general word, as a literal translatbthe whole phrase would sound clumsy in
the TL and could create inappropriate renditiothef TL phrasei¢h rodzice i rodzestwoor
ich rodzice i rodzestwo rodzicéy Due to the implementation of this technique,dnaged

to avoid awkwardness of literal translation andveyed the meaning of SL phrase.

ANNOTATION 47
PARAPHRASE

SLT: and let them be at home in both cultures, (jmé 228)
TLT:iczu si swobodnie w obu kulturach (p.9, line 270)

Back translation: and feel at ease in both cultures

Literal translation of this sentence was possib&xause the TL offers very similar phrase,
i.e.czu si jak domu(feel like at home However, this would not accord stylistically it
the rest of the sentencBWN Phraseological Dictionar{2005) says that the phrase “feel
like at home” meant feel good and at eas&hus, | decided to paraphrase the sentence by
the use of related words and in this way | managegreserve clarity and propositional

meaning of the SL utterance.

ANNOTATION 48
MODULATION (negated contrary + a change of pointvidw) + PARAPHRASE (by the

use of related words)
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SLT: they won't be outsiders either here or at hgmé, line 229)

TLT: Dziecibd czu si jak cz onkowie rodziny, niezaleie od tego czy luizie to rodzina
ojca czy matki (p.9, line 271-272)

Back translation: children will feel as part of fdynno matter if it's a family of a father or a

mother.

The literal translation is not only stylisticallynacceptable but also lexically confusindi€

b d obcymi ani tu ani w domul decided to shift a negative cluster in theiio a positive
phrase, and also to change a point of view of ¢laeler. By the use of a wohérethe author
meansthe USAthat isa home of one of the parentsthought that literal translation will be
unclear and confuse the TL reader, e would not mean the same place to them.
Therefore, | paraphrased the sentence by the uselated words to achieve a proper
rendition of the TL.

ANNOTATION 49
SYNONYMY

SLT: “private” communication (p.8, line 239)
TLT: ,sekretnej” komunikacji (p.10, line 283)
Back translation: “secret” communication

It was possible to translate the word literallywewer the usage of its synonym is well
justified in here. According td&niversal Dictionary of Polish Language PWIR006:612)
prywatny (private) is and adjective concerning someone’s personafaarily matters.
Whereas sekretny(secrej relates to something not intended for everyonddocaware of,
confidential (2006:1168). | decided that literadrislation would not convey the emotional
and mysterious touch of the original word, thus sggonym of it was implemented in the
TLT instead.

ANNOTATION 50
MODULATION + PARAPHRASE

SLT: will not want to close the door on moving ho(pe3, line 240)

TLT: chc pozostawi sobie otwart drog powrotn do domu (p.10, line 284)
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Back translation: want to leave a way back homenegde

The technique of modulation was applied here irepotd maintain the natural usage of the
TL and change a point of view of the TL reader biftsig the sentence from a negative into
a positive one. | decided to paraphrase the semtenthe use of related words as well, and
implement a phrase suggested BWN Phraseological Dictionar§2005) otwarta droga
powrotna do domuDictionary phrase is more frequently used andgazed in the TL as
opposed to the literal translation of the SL phrase

ANNOTATION 51
OMISSION

SLT: inthe original Russian (p.8, line 260)
TLT: po rosyjsku (p.11, line 304)

Back translation: in Russian

The SL phraseén the original Russiars tautological, therefore a literal translatiomuid
cause a repetition of the same information. | datittave a wordhe original behind and
transfer Russianinto the TLT in order to be consistent as thienahce is followed by

enumeration of other languages.

ANNOTATION 52
CULTURAL EQUIVALENT

SLT: more interested in Tintin in France or Moniedrazil (p.8, line 262)

TLT: bardziej zainteresowane jest przygodami Tytl#amka i Atomka w Polsce czy
przygodami Muminkéw w Finlandii (p.11, line 306-307

Back translation: more interested in adventuresiytis Romek i Atomek in Poland or

adventures of Moomins in Finland

In order to achieve proper rendition of the TL Idh# consult the author of the text in
relation to the names mentioned in this sentenb@anis to my own research on internet
websites as well as information received from thihar of the text (Appendix VII.2), | came

to the conclusion that the literal translationtotsentence into the TL was impossible due to
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the fact that it would not express the meaning egad in the original. The names mentioned
relate to the heroes of strip cartoons which arg pepular in France and Brazil respectively.
However, these are cultural names characteristithise two countries, and the TL reader
would probably not be familiar with them. Thus,drder to convey correct rendition of the
SL, | decided to implement cultural equivalentsitiis sentence - cartoons that are very
well know in the TL culture - which do not have tb@me prepositional meaning but would

have the same impact on the TL reader.

ANNOTATION 53
PARAPHRASE

SLT: Whether or not they live in an Arabic-speakaayintry (p.8, line 265).

TLT: Przebywajc w kraju, w ktorym jzykiem oficjalnym jest arabski czy té d ¢ poza
jego granicami (p.11, line 310)

Back translation: Staying in the country, in whitie official language is Arabic or staying
beyond its borders

Paraphrase of this sentence was mandatory hergéodiie SL structurewhether or no{tak
lub nie) that can not be translated literally into the Tlteral translation would sound clumsy
and unnatural in the TL, and would not accord witle register of the TLT. Thus, |
paraphrased the sentence by the use of relatednane formal words and in this way
managed to stick to formal register without anyslmspropositional meaning.

ANNOTATION 54
DESPCRIPTIV EQUIVALENT

SLT: easily and natively (p.8, line 267)

TLT: bez trudu oraz ze swobodypow dla pos ugiwania sij zykiem tak jak rodzimy
u ytkownik (p.11, line 313)

Back translation: with no difficulty and with eaess typical for using a language like a
native speaker
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This problem was similar to the one | faced whi&alihg with Annotation 32. Here, | also
needed to describe the concept, as the relevaintadept does not exist in the TL. | expanded

the phrase by the use of related words in orderaimtain the natural flow of the TL.

ANNOTATION 55
OMISSION

SLT: traditional practices and folklore (p.11, line 271)
TLT: obyczajami oraz folklore (p.11, line 318)

Back translation: practices and folklore

A phrasetraditional practices(tradycyjne obyczajevould sound clumsy and awkward when
translated literally into the TL. The phrase is ttdogical, as according tdJniversal
Dictionary of Polish Language PWMbbyczaj” is a commonly accepted - often based on
tradition - way of acting in certain circumstancg@006:1098). This indicates that a meaning
of the wordtraditional is already conveyed in the woadbyczaj A reader of the TL would
consider a literal translation of this segment masegessary repetition and this phrase would

not make any sense to them. That is why | decidédelave a wordraditional behind.

ANNOTATION 56
TRASPOSITION (modifying grammatical structure: gea

SLT: Retaining the parental role (p.9, line 284)
TLT: D enie do utrzymania autorytetu rodzica (p.12, liB&)3

Back translation: Aspiration to maintain parentatherity

The above case was impossible to be translatedhlliteand lacked the appropriate TL
equivalent. Thus, | decided to use the techniquerarisposition in order to convey the
appropriate rendition in the TL. Due to the chamjegrammatical structure, where the
gerund is changed into the expanded verb, | mantmgedpress the meaning of the original

sentence and keep the formal register of the text.

ANNOTATION 57
TRANSLATION LABEL+GLOSS+EXPANSION
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SLT: Hunger of memoryp.9, line 289)
TLT: pt. Hunger of Memoryczyli ,G 6d Wspomnie”) (p.12, line 338)

Back translation: entitleHunger of Memorywhich is “Hunger of Memory”)

Similarly to Annotation 20, | expanded this senteby the addition of a phrase “entitled” to
preserve the formal register of it. Furthermorbale completed a research on this book on
the Polish websites and it turned out that it hatsbeen translated into TL yet. Thus again, |
decided to keep the original title and leave litgr&ranslated version in the brackets for

clarity and higher explicitness of the utterance.

ANNOTATION 58
MODULATION

SLT: What parents enjoy most (p.10, line 302)
TLT: Najwi ksza satysfakcja rodzicow (p.12, line 350)
Back translation: The greatest satisfaction foepty

The sentence above is a heading of one of the yaantagy Although, it is not finished with
the quotation mark, it is structured in the formaofuestion. All of the paragraph headings,
however, are in the form of declarative sentenBrge to the fact that the formal register
requires consistency of the style in the TLT, lided to convert this utterance into the
declarative sentence.

ANNOTATION 59
DESCRIPTIVE EQUIVALENT +PARAPHRASE

SLT: international business people (p. 11, line-380)
TLT: przedsibioréw pracujcych na arenie milzynarodowej (p.14, line 408)

Back translation: businessmen working on the irg&omal arena
In the above sentence | had to describe the conasphe relevant equivalent does not exist

in the TL and it could not be translated literalhhus, | paraphrased the utterance by the use

of related words and in this way managed to conkieyoriginal meaning into the TLT.
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TRANSPOSITION + EXPANSION

SLT: we will explore next (p. 11, line 356)
TLT: ktére zostanzg bione w dalszej czci ksi ki (p.14, line 417)

2180 Back translation: which will be explored in the heart of the book

In the above case, the literal translatiomy(zg bimy nastpnie) is grammatically possible,
but does not accord with the register of the TLE. IAmentioned before, Polish language
tends to avoid any personal references in formdsidhat is why | decided to implement an
2185 impersonal form of an infinitive. What is more, lage a decision to expand the warelxt
due to its vagueness as well as its informal natrehis way | managed to express the

desired meaning and stick to the register of TLT.

ANNOTATION 61
2190 TRANSLATION LABEL + GLOSS

SLT: from “sentence matches” to “dictionary matchgsl4, line 445)

TLT: pomi dzy wyborem ,stosowania sowa w zdaniu” (tzwentence matchesa

.Kojarzeniem s owa z pogiem s ownikowym” (tzw.dictionary matches(p.18, line 519-
2195 520)

Back translation: between the choice of “the usa wford in a sentence” (so callsentence

matche}y and “an association of a word with a dictionaxplanation” (so calledlictionary

matches)

2200 | decided to employ translation label techniquehis sentence, as it unpacks the general
meaning of the phrases. The author put them inagjoot marks because these phrases are her
own “translation” of “syntagmatic” and paradigmatic” réations within a languaggSee
Appendix VII.3). This means that their equivaledts not exist in the TL. Thus, | thought
that the strategy of through translation would be&xplanatory function as well. In case of

2205 any misunderstandings or ambiguities, | decidel@éaoe the original, English equivalents in

the brackets.

69



2210

2215

2220

2225

2230

2235

2240

ANNOTATION 62
DESCRIPTIVE EQUIVALENT + GLOSS

SLT: is an awareness of what is called “refereriaitrariness” (p.15, line 456)

TLT: jest wiadomo faktu, e ,symbole w pimie alfabetycznym nie spiktogramami, czyli
nie posiadaj logicznego zwizku z tym co symbolizuj, z angielskiegoreferential
arbitrariness(p.18-19, line 532-533)

Back translation: is an awareness of the fact‘that symbols in an alphabetic script are not
pictograms, which means that they do not have &gelationship to what they symbolize”,

from Englishreferential arbitrariness

There was indisputable necessity of expandingténis as translated literally; it would make
no sense in the TL (“referencyjna przypadkowh Based on the consultation with the
author of the book (See Annotation VII.4), | dedde unpack the meaning of the phrase in

the TL and leave the original term as well to avaiy misunderstandings.

ANNOTATION 63
TRANSFERENCE (LOAN WORD) + EXPLANATION + CONVENTION

SLT: taught five-year-old Headstart children (p.llige 483)

TLT: pi cioletnie dzieci, objte programem ,Head Start” (amerylski program wspieragy
dziecko i jego rodzin w wielu dziedzinach ycia, ktéry obejmuje opiek zdrowotn nad
dzie mi, problemy w rodzinie, rozwdj zdolna dzieci, rozwéj umiejtno ci szkolnych oraz
wiele innych) (p.20, line 565-567)

Back translation: five-year-old children who werader the program “Head Start (an
American program supporting a child and its familymany areas of life, which includes
children’s healthcare, problems in the family, depenent of children’s abilities and many

more).

The SL conventions of writing numbers differ to thiee in the TL as it is usually written
down in words, thus this phrase demanded the csioveof the age notation. In addition to
this, Head Startis a proper name referring to an educational pnogin the United States.
Consequently, being an American program, it doé$awe its equivalent in the TL and there

is a high possibility that it would not be recogrusby an ordinary reader of the TL text.
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Therefore, the terrilead Starts transferred into the TL text with the use obtation marks,

which is followed by the explanation of the termbrackets. There was a great need of
expanding the term, as being translated literatlyyould make no sense in the TL. The
meaning of the term is unpacked in the TL in otdeallow the reader a better understanding

of this concept and preserve high explicitneshieffLT.

ANNOTATION 64
CULTURAL EQUIVALENT

SLT: once for “ball,” twice for “to-day,” three tigs for “to-mor-row (p.16, line 527)

TLT: raz w s owie ,dzi”, dwa razy w s owie ,ju-tro”, trzy razy w s owig@-ju-trze” (p.21,
line 624)

Back translation: once in a word “today”, two timasa word “tomorrow” and three times in

a word “the day after tomorrow”

This sentence could not be translated in the liteesy due to a difference in grammatical
standards between the SL and the TL. This sent&fiees to an exercise in which one has to
recognize syllables and clap according to how magliables they hear. The literal
translation would fail to produce a correct reraditiof the TL, as the number of syllables in
words proposed in the SL does not correspond widir tliteral translations in the TL.
Therefore, it was essential to find TL words whidb not have the same propositional
meaning but will have the same impact on the TL amdnded rendition of SL will be

achieved.

ANNOTATION 65
CULTURAL EQUIVALENT

SLT: “pant” without thep, (that is, “ant”) (p.17, line 529)
TLT: ,ptak” bez dwi ku p (czyli ,tak”) (p.21, line 627)

Back translation: “bird” without thp sound (that is “yes”)

Similarly to Annotation 64, it was essential todia TL cultural word which would stand for

SL cultural word, as the literal translation wouldhke no sense to the TL. Thanks to the
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implementation of the cultural equivalent technigdesired meaning is conveyed without

any loss of content.

ANNOTATION 66
CULTURAL EQUIVALENT

SLT: when you ses say “ss”; when you seesay “ih”; when you see, say “ks”; so when
you sees-i-x, say “s-ih-ks.” (p. 17, line 545)

TLT: Na przyk ad, widzc liter chnaley j przeczyta jako ,h”, liter ,e” jako ,e”, liter

. jako ,e” a ,m” jako ,m”, a wi ¢ widz ¢ wyraz ,Che m” naley powiedzie ,hee m”
(p.22, line 645-646)

Back translation: For instance, when one see erlelttit has to be read as “h”, a leteas
“e”, a letter as “e” and lettem as “m”, so when seeing a wofth-e- -mone has to say

,heem”.

Similarly to the Annotation 63 and 64, the SL plra®uld not be translated literally. |

considered transferring a wosix into the TLT, but due to a huge discrepancy betwee
English and Polish phonetic systems, it would rwtvey a desired meaning into the TLT. |
chose a wordChe mand consulted its phonetic notation with an expethis type of study.

In this way | managed to retain a desired meanfrigeoSLT.

ANNOTATION 67
CULTURAL EQUIVALENT + DESCRIPTIVE EQUIVALENT

SLT: two stuffed animals in a scuffle or an elephemeezing very hard (p.18, line 594)

TLT: na przyk ad poprzez zabawv wiatraki, gdzie dzieci krecsi woké w asnej osi, a
nauczyciel niepostrzenie zmienia pozycjobrazkéw, lub te badacz proponuje dzieciom,
aby dmucha y na kartki, nladuj c wiatr wiej cy na wiatraki - wdech nosem, wydech ustami
(p.24, line 706-709)

Back translation: for example through a game calledimills, when children turn pirouettes
and a teacher changes the position of picturestioednly, or an experimenter asks children
to blow on the paper, pretending to be the wind bthaws at windmills — breath in through

the nose, breath out through the mouth
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The above problem could not be translated literadlyit would make no sense in the TL. In
order to interpret it properly, | had to consulethuthor of the book with a request of
explanation of this phrase. Thanks to this, | found that this is a description of an
experiment carried out by Ellen Bialystok. It isanéto be a game-like activity, but it is not a
conventional game (See Appendix VII.5). Thus, itnade up purely for the purposes of this
experiment. On this basis, | decided to step @finfthe idea conveyed in the text and present
games that would bring the same effect into theegrpent but would be of some recognition
to the TL reader. To do so, | consulted a teachétatish and a teacher of English back in
Poland to find out what sort of games they usendutheir classes in order to relax their
students between activities. Finally, | decidedus® two games suggested by one of the
teachers, which do not have the same propositioeaining as the original phrase, but in my

opinion their implementation helps to achieve titemded rendition.
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